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CHAPTER 1
INTRODUCTION

1.1 The background to the study

The study described in this report was carried out by the National Foundation
for Educational Research in order to investigate an important issue identified
in a previous project. This earlier research focused on the attitudes towards
school of students in Year 7 and Year 9; these were reported in Whar DO
Students Think About School? (Keys and Fernandes, 1993). A significant
finding of this study was that by the end of their first year of secondary
education, a minority of Year 7 pupils already held negative attitudes towards
school (e.g. they did not like being at school, they found school work boring and
thought that school was a waste of time). This finding raised an important
question: had these pupils’ negative attitades been developed during their
primary school years or since they had transferred to secondary school?

The study described in this report set out to investigate this question by
comparing the attitudes towards school of pupils in their final year at primary
school (Year 6) with pupils in their first year at secondary school (Year 7).
Since the earlier study acted as the stimulus for the research described here, and
since the views of first-year secondary pupils were surveyed in both studics,
this document contains a number of references to the data from the earlier
report. Whilst some readers will no doubt wish to read the report on the earlier
study, others will find sufficient information relating to it summarised within
this document. This report also highlights the differences between boys and
girls in terms of their attitudes towards school and education — a topic not
covered in the previous report — and compares the size of each gender
difference found amongst top primary school children with the extent of the
corresponding gender difference amongst first-year secondary school pupils.

1.2 The structure of the report

The following chapter (Chapter 2) describes the design of the study, the
development and content of the questionnaires and gives details ofthe sampling
and administration procedures. The next three chapters are concerned with the
results of the analyses of pupils’ responses to the questionnaire surveys:
Chapter 3 compares the responses of the top primary and first-year secondary
pupils to a range of questions concerning their experiences and behaviour in
school and their attitudes towards school and education; Chapter 4 reports on




specific gender differences; and Chapter 5 focuses on the responses of pupils
who do notlike school. Each of these chapters ends with a summary of the main
findings. The final chapter (Chapter 6) provides an overview of the study and
considers the main implications of the research, Background information on
the pupils and schools taking part and details of the administration of the study
are given in Appendices 1 and 2.




CHAPTER 2
THE DESIGN AND ADMINISTRATION

OF THE STUDY

This chapter describes how the rescarch was carried out and provides a
summary of the main issues covered in the questionnaires for pupils and
schools,

2.1 The design of the research

The main elements of the study were the questionnaire surveys of pupils in top
primary (Year 6) and first-year secondary (Year 7) education, However, in
order to ensure that the two samples of pupils were sufficiently homogeneous
for the comparisons between the responses of pupilsto be valid, the headteachers
of each of the schools sampled were asked to complete a short questionnaire
providing background information on the school.

The pupil questionnaire was adapted from the version used in the earlier study
(Keys and Fernandes, 1993). Relatively few amendments were made so as to
facilitate comparison between the responses of the first-year secondary pupils
ineach study, where appropriate, The questionnaire was substantially the same
for both samples, although there were some changes in the text to reflect the fact
that top primary pupils are normally taught by one (class) teacher whereas first-
year secondary are usually taught by several teachers, for different subjects.

The questionnaire for top primary pupils was piloted on a sample of 54 pupils
inthree schools. As aresultof the pilot, and accompanying comments from six
teachers of these pupils, a number of questions received minor modifications.

During the administration of the survey, teachers were asked to emphasise two
points to pupils. Firstly, since the questions asked for the pupils’ opinions (i.e.
there were no right and wrong answers), it was stressed that pupils shouid
answer as honestly as they could. Secondly, the pupils’ responses were treated
as confidential: to reinforce the fact that neither the pupil’s teacher(s), nor their
headteacher, nor their parents would see their responses, pupils seated their
questionnaires in an envelope before handing them in,



2.2 The content of the questionnaires

The main topics covered in the questionnaires for pupils were:

®  background variablesincluding: gender; surrogate measures intendedto
provide an approximate indication of the cultural level of the home (e.g.
the approximate number of books in the home; and daily newspapers read
by parents); perceived ability and behaviour in school; and post-16
educational intentions;

e  attitudes towards school and learning including: views about the value
of school and school work; liking for school; interest and boredom with
school work; and opinions on the purposes of schooling;

. perceptions of teachers and lessons including: liking for teachers;
teachers’ support of pupils’ learning; teachers’ maintenance of discipline;
individual discussions with teachers about school work; and liking for
different types of lessons;

e  pupils’ self-reported behaviourin and out of school including: behaviour
in school; punishments; truancy; participation in lunch hour or after
school activities; reading for pleasure; length of ime spent doing homework,
watching television or videos, and playing computer games;

e  perceptions of parental interest and home support including: parents’
opinions about the value of education; parental interest in pupils” progress
at school; parental encouragement of good behaviour in school.

The pupils” questionnaire consisted of two main types of question. Inthe first
part of the questionnaire pupils were asked to indicate their level of agreement
with each of a number of statements by circling a number on a five-point scale,
either:

agree a lot/ agree/ not sure/ disagree/ disagree a lot;

or

all lessons/ most lessons/ some lessons/ hardly any lessons/ no lessons;

or

always/ nearly always/ sometimes/ hardly ever/ never

as appropriate to the content of the statement,

Most of the remainder of the questionnaire consisted of ‘closed’ questions
which required pupils to select one or more pre-coded responses by circling a
number or ticking a box. Atthe end of the questionnaire pupils were invited to
write their own comments about their school.




The main topics covered in the questionnaires for schools were:

®  background information including: type of catchment area; percentages
of pupils receiving free school meals and from ethnic minorities; and the
approximate proportion of the intake with reading ages more than two
years behind in chronological ages;

@  consultation, reviewing and recording procedures used to support
pupils’ progress.

Most of the questions in the school questionnaire asked schools either to enter
a number or a percentage in a box or to select one or more pre-coded responses
by circling a number or a tick.

2.3 Sampling, administration and response rates

"The samples of schools for each age group were drawn from schools in England
and Wales containing pupils of that age group. The schools were randomly
selected from the Register of Schools, an annually updated database of all
schools in England and Wales maintained by the NFER. The samples of
schools for each age group were stratified by size (in terms of the numbers of
pupils in the relevant age group), type of school (infant and junior, junior and
independent for the top primary sample; comprehensive to 16, comprehensive
to 18, other secondary and independent for the first-year secondary sample),
region (North, Midlands, South) and type of LEA (metropolitan, non-
metropolitan). Middle schools were excluded from both samples since the
study set out to investigate whether any differences in the attitudes towards
school of pupils in their final year of primary schooling and pupils in their first
year at secondary school were related to differences between primary and
secondary schools.

It was intended to achieve samples of about 1250 top primary pupils and 1000
first-year secondary pupils. A slightly larger sample of top primary pupils was
required, as it was planned to re-survey the same pupils one year later to gain
data concerning how, if at all, the views of these pupils changed when they
moved to secondary school, the larger sample was required to allow for attrition
affecting the follow-up survey.




A total of 85 schools was selected for the top primary sample and 80 schools
for the first-year secondary sample; this represented approximately twice the
number of schools required to achieve the totals of 1250 and 1000 pupils from
the primary and secondary samples respectively. Previous experience had
shown that roughly a 50 per cent response rate could be expected; hence twice
the number of schools required were originally contacted.

The response rate from schools was, in fact, very positive, to the extent that six
primary and six secondary schools who were willing to take part in the survey
had to be refused as all the questionnaires available had already been allocated
to schools. Overall, the achieved sample consisted of 1265 top primary pupils
in 38 schools and 1009 first-year secondary pupils in 41 schools. In addition
to the questionnaires completed by pupils, headteachers were asked to arrange
for the completion of a short school background questionnaire. Their responses
are described in Appendix 1.

The survey was administered by NFER's Field Research Services Department
in summer 1994. All schools selected for the samples were invited to take part
inthe study. In the case of the primary schools, all pupils in the top year group
were surveyed, whereas for the secondary schools one tutor group was
randomly selected by NFER from the list of first-year secondary tutor
groups supplied by the school. One writtenreminder and (where appropriate)
asubsequent telephone reminder was given fo schools concerning the return
of the completed questionnaires to the NFER. Tables A2.1 and A2.2
provide full details of the numbers of schools contacted, reasons for refusing
to participate and numbers of questionnaires dispatched and returned.

The data were analysed by the NFER’s Statistics Department, using the SPSSX
statistical package. Inorder to reduce any bias due to non-response, the samples
were weighted to reflect the national distribution of pupils in terms of school
type (infant and junior, junior and independent, for top primary pupils;
comprehensive, independent, others, for first-year secondary pupils), area
(metropolitan; non-metropolitan) and region (North; Midlands; South).



CHAPTER 3

A COMPARISON OF THE RESPONSES
OF TOP PRIMARY AND FIRST-YEAR
SECONDARY PUPILS

3.1 Introduction

The central issue being investigated in this study concerned the proportion of
pupils who held negative attitudes towards school. The previous NFER study
(Keys and Fernandes, 1993} had identified a substantial minority of first-year
secondary {Year 7) pupils holding negative attitudes towards school. This
finding raised the important question of whether these attitudes had developed
during their first year of secondary education, or whether the pupils concerned
had already formed them during their years of primary schooling. The research
documented in this chapter was initiated to compare the attitudes towards
school and education of samples of top primary (Year 6) and first-year
secondary (Year 7) pupils. The key questions that the study set out to answer
were:

¢  Were there any differences in the proportions of the top primary and first-
year secondary pupils holding negative attitudes towards school and
education?

¢  What were the similarities and differences between the attitudes towards
school and education of top primary and first-year secondary school
pupils?

The pupils’ responses to the questionnaires have been grouped into the
following main categories:

aftitudes toward school and learning
perceptions of teachers, teaching and discipline
pupils’ self-reported ability and behaviour
perceptions of parental support

pupils’ aspirations for their future

pupils’ comments on their schools,

Throughout this chapter the comparisons between top primary and first-year
secondary pupils’ responses have normally been made by combining the two
positive responses ‘agree alot’ and ‘agree’ and by similarly combining the two
negative responses ‘disagree a lot’ and ‘disagree’. In a few instances, if
considered appropriate, comparisons are made in terms of the proportions of




each group selecting the most positive (‘agree a lot’} or most negative
(‘disagree alot’) response. The chi-square test has been used to determine the
statistical significance of any differences between the two samples. The five
per cent level of statistical significance has been accepted as evidence of
difference between the two groups, However, because of the large size of the
samples, differences of a few percentage points were found to be statistically
significant at the five per cent, or even the one per cent, level. Differences of
this size, even if statistically significant, may not be particularly interesting
from an educational point of view, We have therefore tried to identify patterns
within the data, i.e. sets of statements focusing on one issue (for example, like
and dislike of school) for which the patterns of response were similar.

3.2 Attitudes towards school and learning

The pupils in hoth age groups were asked to indicate their attitudes towards
school and school work by responding to specific statements focusing on:

&  like and dislike of school
&  interest in and horedom with schoot work

®  perceptions of the value of school, school work and the local reputation of
their school

o the purposes of schooling.

3.2.1 Like and dislike of schoof

The pupils’ responses to the three statements concerned with like and dislike of
school are shown in Table 3.1.

The study revealed a very positive picture with regard to pupils’ liking for
school. Nearly three-quarters of both the Year 6 (top primary) and Year 7
(first-year secondary) pupils indicated that they were happy at schoot
(‘agree alot’ or ‘agree’). And, when asked to respond to the statement ‘On
the whole I'like being at school’, an even more positive response was found,
with more than eight out of ten pupils in each year group either agreeing or
agreeing a lot,

However, small minorities of pupils in both age groups appeared to hold
negative attitudes. About seven to eight per cent of the top primary pupils and
10 — 13 per cent of those in the first year of secondary school ‘disagreed’ or
‘disagreed a lot” with these two statements (i.e. disliked schoot).

Our results also suggest that the top primary pupils tend to hold slightly more
positive attitudes than those in the first year of secondary school. For both
statements the primary school pupils were more likely than those in the




secondary school to select the most positive option ‘agree a lot’ (17 per cent
compared with 12 per cent; and 30 per cent compared with 23 per cent).
However, it is worth exercising caution in the interpretation of these results,
since it could simply be an artefact of the fact that the older pupils have become
more discerning and less willing to express extreme levels of enthusiasm (Keys
and Fernandes, 1993).

Table 3.1 Likes and dislike of school: the responses of top primary (Year 6)
and first-year secondary pupils (Year 7) compared

primary secondary
Total........| 1265 100% | 1009 100%
I am very happy when I am at school
AZre 2100 i 214 169% 121 12.0%
AR oot e 714 56.4% 604 59.9%
NOLSUIE vt 242 192% 153 152%
DISAEIEE Lo, 68  54% 00 99%
Disagree a 100 .o 21 1.9% 29 28%
MISSINE (o e 6 5% i 1%
On the whole [ like being at school
Agree 210t v 382 30.2% 228 22.6%
AGIEE (oot e aes 646 51.0% 601  59.6%
NOL SHIE cooviivivreveeviieane s iasb st st siscanene e 140 11.1% 80 B.0%
DIESAETEE o 68 54% 61  6.1%
Disagree a ot oo, 26 21% 36 3.6%
MISSINZ ©oovece e vreiie st eeaes v v 3 2% 2 2%
Most of the time I don’t want to go to school
AZIee IOl i e 122 9.7% 98 9.7%
ATIEC oottt 245 194% 264 26.2%
NOE SUTE w1 ovvcevarerernesrer e rererie e recssas s sssnesesenses 152 12.0% 93  93%
DISAGICE (oo s 453 35.8% 373 31.0%
Disagree 2 1oL v 286 22.6% 177 17.5%
MISSIDG ©ooviiiiciit e s 7 b% 3 3%

When presented with a negative statement, the proportions of pupils in both
year groups who disagreed with the statement ‘Most of the time I don’t want to
go to school” (i.e. who expressed a favourable attitude) were considerably
smaller than those who had shown favourable attitudes on the two previous
statements. About 58 per cent of the top primary pupils and 55 per cent of the
secondary pupils disagreed with the statement. Once again, the top primary
pupils were more likely to opt for the most positive option (23 per cent,



compared with 18 per cent of those in the secondary school, disagreed a lot with
this statement). The secondary pupils were more likely to opt for the negative
options (36 per cent compared with 29 per cent of the top primary pupils agreed
or agreed a lot with the statement that most of the time they did not want to go
to school). Although at first sight this may seein to be a cause for concern, it
is possible that some of the pupils making this negative response did not
actively dislike school but simply preferred pursuing other interests or activities.

3.2.2 Interest or boredom in lessons
‘Three statements in the questionnaire were designed to measure pupils’ levels
of interest, or boredom, in lessons (Table 3.2).

Table 3.2 Interest or boredom in lessons: the responses of top primary and
first-year secondary pupils compared

primary secondary
Total......... 1265 100% | 1009  160%
The work Ido in lessons is interesting to me
ALLIESSODS oot 240 19.0% 133 13.2%
MOSEIESSONS .o 593 469% 499 49 4%
SOME 1ESS0NS coviveveee e 365 28.9% 328 32.5%
Hardly any 1esSOnS .....ccocoiveeicieenc e 46  3.6% it 31%
INO 188508 Lottt es s 12 9% 15 15%
MISSIRE .ot 9 7% 3 3%
Iam bored in lessons
AIHBSSONS oo 32 25% 21 21%
MOSEICSSOTS vt 67  5.3% 62 61%
SOME 18SSONS o.vviiceeeeee e ee e 327 41.7% 466 46.1%
Hardly any 188008 \..oooeevreeeee s 456 36.0% 383 37.9%
NO IESSOMS oo 175 13.9% 78 1.0%
MISSIIG c.ooiiiiine e 8 6% - -
In a lesson, I often count the minutes ril]
breaktime
ANIESSODS 1.ooovecvovvereessrs et 202 16.0% 86  8.6%
MOBELESSODS vvieeeeceereereececesece oo 184 14.6% 129 12.8%
Some 1eSSONS v, 374 20.5% 382 37 8%
Hardly any 128Sons .....coccoovieeeeeeeevves e, 283 22.4% 253 25.1%
INO LESSONS .o, 218 17.2% 157 15.5%
MISSINE oottt e 4 3% 2 2%

10



A higher proportion of top primary pupils said they found °ali lessons’
interesting {19 per cent compared with 13 per cent of first-yvear secondary
pupils). However, when the proportions finding all and most lessons inferesting
were combined, the difference became smaller (66 per cent cotmnpared with 63
per cent of the secondary pupils). The proportions of pupils who were
interested in ‘hardly any lessons’ or ‘no lessons’ were the same (five per cent)
for both year groups.

About half of the pupils in both year groups indicated that they were never or
hardly everbored inlessons; thetop primarypupils were more likely to express
the most positive view (14 per cent compared with eight per cent of the
secondary pupils indicated that they were never bored in lessons). Very few
pupils (eight per cent in both year groups) said that they found all or most
lessons boring, although just over 40 per cent in both groups admitted (o
boredom in some lessons.

The responses of the primary pupils were slighily less positive than those of the
secondary school pupils to the statement ‘I often count the minutes till break-
time’; about 30 per cent of the primary pupils, compared with about 20 per cent
of those in the secondary school, said thatl they often counted the minutes
towards the end in alfl lessons. Possible reasons for this include younger pupils
having a shorter attention span, together with the Tact that primary schools
generally have more flexible lesson timings, whereas secondary schools

usually timetable lessons in approximately 30-minute periods (or one-hour
‘doubles’).

Itis worth remembering at this point that the wo samples of pupils were likely
1o have experienced different types of teaching, The top primary pupils were
likely to be taught most, if not all, subjects by one class teacher. On the other
hand, the pupils in their {first year at secondary school would have been taught
different subjects by different subject teachers. This means that first-year
secondary pupils had more opportunities to experience different feachers’
teaching styles, possibly [inding that some teachers made the work more
interesting.

In general, the differences between the responses of the two year groups to the
set of statements concerned with interest in school work were less marked than
those beiween their responses 1o the statements concerned with liking for
school. Nevertheless, there appears (o have been a slight tendency for the top
primary pupils to express more positive attitudes than those in the first year of
secondary school. However, as noted above, this may have been because the
younger pupils were less discriminating and more witling to express positive
views.

11



3.2.3 The value of school and school work
Three statements were designed to elicit pupils’ views on the value of school
and school work. Pupils’ responses are shown in Table 3.3

Table 3.3 The value of school and school work: the responses of top
primary and first-year secondary pupils compared

primary secondary
Total......... 1265 100% | 1009 100%
School work is worth doing
AREEE 2100t 569 45.0% 389 38.5%
AFIBE 1ottt areiscar s s 589 46.5% 545 54.0%
INOE SULC 1ot vte s cerersrrs et sees s 60 47% 25 2.5%
DHSBETCE vt ettt e e 19 1.5% 23 23%
Disagree 2 Job e 20 1Lé% 21 2.1%
MISSHIZ .ovviiviisicirsreee s e reenr e 9 % 6 6%
The work Ido in lessons is a waste of time
AR IESSONS oo i1 16% 8 8%
MoSEIRSSONS wiiiierci e 27 21% 16 1.6%
S0mMEe IE8SOMS cooviviei e 128 102% 115 114%
Hardly any 188505 ..o, 325 257% 326 324%
NO IEES0DS it e 751 5394% 535 533.0%
MISSINE oo e 13 1.0% 8 8%
School is a waste of time for me
Agree alol 17 1.3% 8 3%
AGIEE i e 20 1.6% 23 23%
NOE SHIC .ot e 50 4.7% 41 40%
DHSARTEE 1ot e G 23.7% 307 30.4%
Disagree a 1ot ..o 864 68.3% 628 62.2%
MISSING oo s 5 A% 2 2%

The majority of top primary and lower secondary pupils responded positively
to the statement ‘School work is worth doing’, with totals of 92 per cent and 93
per cent agreeing respectively. Furthermore, the proportions of each sample

12



expressing a negative view towards school work were small (three per cent in
the primary school sample and four per cent in the secondary).

However, while the total responding positively was virtually the same for both
samples, the primary school pupils were inclined to be more positive, agreeing
a lot with the statement rather than just agreeing (45 per cent compared with 39
per cent in the secondary school).

Pupils were also asked to respond to two negative statements: ‘The work I do
inlessons is a waste of time’ and, at a more general level, ‘School is a waste of
time for me’. The finding that a majority of pupils disagreed with these
statements would seem to confirm the trend indicated above. It is very
encouraging to find that a significant majority of pupils in both year groups
rejected the view that the work they did in lessons was a waste of time. About
83 per cent of the pupils in both year groups opted for the two most positive
options (i.e. agreeing that the work they did in lessons was never/hardly ever
a waste of time). Similarly, over 90 per cent of both samples disagreed with the
statement ‘School is a waste of time for me”. Only about three per cent of pupils
from each sample agreed with these (wo statements (i.e. held negative views
about the value of school and school work).

Once again, however, the responses from primary school pupils were slightly
more positive, with about 59 per cent reporting that ‘no lessons’ were a waste
of time, as compared with 53 per cent of those in the secondary school.
Similarly, slightly more top primary pupils ‘disagreed alot’ with the statement
“School is a waste of time for me’ as compared with the secondary pupils (68
per cent and 62 per cent respectively).

3.2.4 Pupils’ perceptions of the purposes of school

Five statements focused on the long-term purposes of school, Table 3.4 shows
the pupils’ response to each statement.

Pupils’ responses to the statement ‘Schools should help us to do as well as
possible in tests and exams (like GCSE)’ showed that the proportions of top
primary and lower secondary pupils agreeing with the statement were very
similar (95 per cent and 97 per centrespectively). Very few pupils in either age
group disagreed with the statement or indicated that they were ‘not sure’,
However, the secondary pupils were more likely than the primary school pupils
to ‘agree a lot’ (77 per cent and 67 per cent respectively), suggesting that the
older pupils, even after only one year at secondary school, had become more
aware of the importance of doing well in examinations.

13



Tabie 3.4 Pupils’ perceptions of the purposes of school: the responses of
top primary and first-year secondary pupils compared

primary secondary
Total......... 1265 100% | 1009 100%
Schools should help us to do as well as possible
in tests and in exams (like GCSE)
Agree 210t L 847 67.0% 780 77.3%
AGIBE i e 357 28.2% 202 20.0%
NOLSULE ..ot 31 2.5% 15 15%
DISAZICE vt 17 13% 7 T%
Disagree a 1ot ..o 9 7% 2 2%
MISSIRG ..o 3 2% 4 A%
Schools should teach things that will be usefil
when we get jobs
Agree alol s 854 67.5% 728 T72.2%
AT ot et 322 235% 249 24.6%
INOLSUIE ..ot e 52 4.1% 21 21%
DASAGIEE oo e 24 19% 9 9%
Disagree a 1ol ., 3 2% i 9%
BUSSINE ooviireveiieeaeeeinniee s ettt e 10 8% - -
Schools should help me to be independent and
stand on my own two feet
ALree 310t i 576 45.5% 423 41.9%
AGTEE ot 512 40.5% 487 48.3%
NOESUE ..o et 01 75% 61  6.1%
DHSAZICE ..ooeireieecee vttt 44 3.5% 32 32%
Disagree 210t ..o, 19 1.5% 5 5%
MASSIRG oot e e e 13 1.0% 1 A%
Schools should help us to learn how to use
our spare/leisure time
Agree a 1ot o 266 21.1% 151 15.0%
AGIEE it s 441 34.9% 365 36.2%
NOESUTE .o 239 18.9% 130 12.8%
DISAZIEE 1ottt 204 16.1% 244 242%
Disagree alot ..o, 108 8.5% 117 11.6%
MESSING oo et 6 5% 2 2%
School work doesn’t help you get a job
ABIEE A 100 v 31 24% i 18%
AZICR oottt 42 33% 26 253%
NOESUIE .o 72 57% 38 38%
DASAZTEE vt 276 21.8% 264 26.2%
Disagree a 1ok ...covvciiiiiiec e 836 66.1% 661  65.5%
MiSSING oo 8 6% 2 2%
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The statement ‘Schools should teach things that will be useful when we get
jobs” prompted very similar reactions from both age groups. Again, a
considerable majority agreed with the statement (93 per cent of the primary
pupils and 97 per cent of those in secondary school), while the proportion
agreeing a lot was higher amongst the secondary school pupils (72 per cent
compared with 63 per cent of the primary school pupils).

The majority of pupils in both age groups agreed that ‘Schools should help me
to be independent and stand on my own two feet” (86 per cent of the primary
pupils and 90 per cent of those in secondary school) and very few pupils (five
per cent of the primary pupils and four per cent of the secondary) disagreed with
this statement.

Interestingly, the proportion of pupils who ‘agreed a lot’ that schools should
help them to become independent was slightly higher amongst the top primary
pupils than amongst those in the first year of secondary school (46 per cent
compared with 42 per cent), whereas the combined percentage (‘agree a lot’
plus ‘agree’} was slightly higher for the secondary pupils (see above).

Although the majority of pupils from both age groups agreed with the statement
“Schools should help us to learn how to spend our spare/leisure time’, the
proportions were considerably less than had agreed with the statements
concerned with passing examinations, getting jobs and becoming independent,
About half of all the pupils agreed with the statement, although in both age
groups more pupils had selected ‘agree’ rather than ‘agree alot’. However, 36
percentof the secondary pupils, compared with a quarter of those inthe primary
schools, disagreed with the statement (i.e. they did not agree that schools should
help them to learn how to use their leisure time). In addition, the secondary
pupils were less likely to opt for ‘agree alot’ (15 per cent compared with 21 per
cent of those in the primary school).

The proportions of pupils who selected the option ‘not sure’ were greater than
for the other three statements above: 19 per cent of the primary pupils and 13
percentofthesecondary. Overall, the pupils’ responses suggestthat considerable
numbers of pupils did not feel that schools should help them to learn how to
spend their spare time, with the secondary pupils believing that schools had a
less significant role in this respect than did the primary pupils.

The majority of pupils were clearly convinced of the value of school work in
helping themto get a job. A sizeable majority atboth age groups disagreed with
the statement ‘School work doesn’t help me to get ajob’ (88 per cent of primary
and 92 per cent of secondary pupils). Many of the pupils chose the most extreme
response ‘disagree a lot’ (approximately two-thirds of each age group),
suggesting they were well aware of the role of school work in helping them to
get jobs when they left school. Only a small proportion of pupils were
unconvinced of the value of school work (six per cent of primary and four per
cent of secondary pupils).
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3.2.5 Perceived reputation of their school
Pupils were asked to respond to two statements refating to the reputation of their
school, Their views are shown in Table 3,5,

Table 3.5 Perceived reputation of their schook: the responses of top primary
ana first-year sscondary pupils compared

primary secondary
Total........ 1265 100% | 1009 100%
People think this is a good school
Agree 2101 i 535 423% 387 384%
CABICC e | 91D 40.4% 482 478%
INOEBUIC .o ettt et 148 11.7% 95 949
DISAZIEE vt 37 29% 32 32%
Disagree alot ..o 21 1.7% 11 11%
MISSHIE oo 13 1.0% 2 2%
My school 1s clean and tidy
ALWAYS oo 503 39.8% 194 19.2%
Nearly always e 551 43.5% 503 499%
SOMEHMES ....ovvvrerirsiemrir et 174 13.7% 222 22.0%
Hardly ever ..o, e e 14 1.1% 44  44%
INEVET ettt e e e es b 20 1.6% 40  4.0%
MISSIBE oot e 4 3% 5 5%

The proportions of pupils who thought their school was well-regarded were
very similar for cachrage group (83 per centof the primary pupils and 86 per cent
of the secondary).

There was a considerable difference, however, inthe responses {o the statement
‘My school is clean and tidy’. More than twice as many primary pupils as
secondary school pupils agreed that this was ‘always’ the case (40 per cent and
19 per cent respectively) and even when the proportions selecting the two
positive options (‘always’ and ‘nearly always’) were combined, the responses
of the primary school pupils remained more positive (83 per cent compared
with 69 per cent of those in the secondary school agreed that their school was
always/nearly always clean and tidy).

When we compare the percentages with those reported in the earlier study

(Keys and Fernandes, op. cit.), which focused on Year 7 and Year 9 secondary
school students, two interesting points emerge:
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¢  The percentage of Year 7 students responding most positively (‘My
schoolis always clean and tidy”) was roughly the same in both studies (19
per cent in this study and 18 per cent in the previous study).

¢ The proportions selecting the most positive option (‘My school is always
clean and tidy’) appears (o decrease with age (40 per cent for Year 6
(primary) in this study; 19 per cent and 18 per cent for Year 7 in this study
and the previous study, respectively; and nine per cent for Year 9 in the
previous study).

There are several possible reasons for the differences between the responses of
primary and secondary school pupils: primary schools are usually much
smaller than secondary schools and may therefore be easier to keep clean
and tidy; primary school pupils are usually taught predominantly in one
teaching arca, whereas secondary school pupils move to different teaching
areas for different subjects. Secondary pupils are therefore more likely to
see more different areas of the school during the course of a week; and more
pupil movement about the school may provide more opportunities for litter
to be dropped or equipment to be left out of place. Younger pupils are
frequently eager to help tidy up teaching areas, whereas older pupils are often
less inclined to do so. Also, the culture of the primary school may place more
emphasis on displaying work on classroom walls and involving children in
the care of garden areas, elc.

However, it is not clear why the responses of Year 9 students should be less
positive than those of Year 7 since in most cases they were in the same types
of schools. The less positive response of the Year 9 students may simply have
reflected their overall less positive attitudes towards school,

3.3 Teachers, teaching and discipline

Pupils were asked for their views on teachers, teaching and discipline within
class. They were provided with specific statements concerning:

#  liking for teachers

@  teacher support for pupils’ learning

@ the maintenance of discipline

3.3.1. Liking for teachers

Pupils were asked to respond to the statement ‘1 like my teacher’ (for primary
school pupils, who would usually have one class teacher for most, if not all
lessons), or ‘I like my teachers’ (for the secondary pupils, since they would
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usually betaught by different teachers for different subjects). It shouldbe borne
in mind, therefore, that the responses of the two age groups are not directly
comparable and that this fact may well explain some of the differences found.
Pupils” responses are shown in Table 3.6.

Table 3.6 Liking for teachers: the responses of top primary and first-year
secondary pupils compared

primary secondary
Total......... 1265 100% | 1009 100%
I like my teacher(s)

ATWAYS (oo e 540 42.7% 155 154%
Nearly always ..o 373 29.5% 384 38.1%
SOMEHMES .oecevererrre e 254 20.1% 395 39.2%
Hardly ever vt 45  3.5% 46  4.6%
INEVET oot e 46  36% 28 28%
MISSIDE oot 6 5% - -

The responses of the primary school pupils were far more positive than those
of the pupils in the first year of secondary school: almost three times as many
primary pupils reported that they ‘always’ liked their teacher (43 per cent
compared with 15 per cent of the secondary pupils). Even when the proportions
selecting “always’ and ‘nearly always’ were combined, the difference between
the two groups was quite large (72 per cent of the primary pupils, compared
with 54 per cent of those in the secondary school, always or nearly always liked
their teacher(s)).

Although these responses seem to suggest that secondary school pupils were far
less positive than top primary school pupils about their liking for their
teacher(s), it should be borne in mind that the difference in school organisation
at primary and secondary levels may be a significant factor influencing these
responses. Most primary school pupils will have spent each year of primary
schooling with one class teacher, a situation in which it would be possible to
develop close pupil-teacher relationships. On entering secondary school,
however, pupils will have had different teachers for specific subjects; with the
exception of their form tutor, it is likely that pupils would see most teachers for
a very small proportion of the toial school week, thus making it difficult to
establish the same level of Tamiliarity with any secondary school teacher as was
possible with primary school teachers.

Itmay be of interest here to note that the proportion of pupils indicating that they
never/hardly ever liked their teachers was the same {seven per cent) for both
groups.
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3.3.2 Ensuring the quality of pupils’ work

Pupils were asked to respond to four statements relating to strategies that
teachers use to ensure the quality of pupils’ work. There were minor differences
between the primary and secondary versions of the statements, which reflected
the fact that secondary school pupils are normally taught by different teachers,
whilst primary school pupils are normaliy taught by one class teacher, Table
3.7 shows pupils’ responses.

Table 3.7 Ensuring the quality of pupils’ work: the responses of top primary
and first-year secondary pupils compared

primary secondary
Total......... 1265 100% | 1009 100%
My teacher(s):
always marks my Work ..o 719 56.9% 363 36.0%
usually marks my work ..., 512 40.5% 595 59.0%
hardly ever marks my Worki ..o 29 23% 49 438%
MISSITEE oo e s 5 A% 2 2%
My teacher(s) makes sure we do any homework
that is set
AIWEYS oo 787 62.2% 575 57.0%
Nearly always ...coveeiiivieceeece e 291 23.0% 358 35.5%
SOMetMES ... | 124 9.8% 37 53T7%
Hardly ever ... 25 2.0% 13 1.3%
INEVEL oottt es s 22 18% 6 6%
MISSINE vovivireeeieecerreesrrie e 15 1.2% - -
My teacher(s}):
tries hard to make me work as well as Tam able .. | 1082 85.5% 9 77.2%
is fairly easily satisfied ..o viveivrcecii 166 13.1% 208 20.6%
docsn’t seem (o care whether I work or not. .......... 2 1.0% 19 1.8%
BASSINE 1o 5 A% 4 4%
My teacher(s} tells me when I do my school
work well
AIWAYS 1o 623 49.2% 457 453%
Nearly always ..o 409 32.3% 383 38.0%
SOMEBUMES ...oovvovvivire et 194 15.4% 125 124%
Hardly eVer ..o 19 1.5% 32 3.2%
INEVET co.vicieecrt ettt 15 1.2% 9 9%
MISSINZ it st 5 A% 2 2%

19




The overall picture, as indicated by pupils’ responses to the four statements
shown in Table 3.7, was one of the majority of teachers regularly monitoring
pupils’ work and taking steps to motivate pupils.

About 97 per cent of primary school pupils indicated that their teacher always
or usually marked their work as compared with 95 per cent of those in the
secondary school. However, a higher proportion of primary pupils said that
their teachers ‘always mark my work’ (57 per cent as compared with 36 per cent
of secondary). For both samples, the percentage who indicated their teachers
‘hardly ever mark my work’ was very low (three per cent and five per cent for
primary and secondary respectively).

Although at first sight it could be worrying that only about one-third of first-
year secondary school pupils reported that their work was ‘always’ marked, it
is likely that, for some subjects at least, pupils may have been asked to swap
books and mark each other’s work in class. - Also, some types of homework set,
such as reading or researching a particular subject, do not lend themselves to
being marked.

The pupils’ responses suggest that most teachers checked to see that homework
had been done. The majority of all pupils indicated that their teachers ‘always’
made sure that pupils did any homework that was set (63 per cent of primary
and 57 per cent of secondary — a slight difference in favour of primary).
However, when the proportions opting for ‘always’ and ‘nearly always’ were
combined, slightly more of the secondary pupils responded positively (93 per
cent compared with 86 per cent in the primary school).

In terms of encouraging and motivating pupils, the majority of pupils at both
age groups indicated that ‘My teacher(s) tries hard to make me work as well as
fcan’, although the responses of the primary school pupils were slightly more
positive (86 per cent compared with 77 per cent of the secondary). In addition,
rather more secondary school pupils felt that their teachers were “fairly easily
satisfied’ (21 per cent compared with 13 per cent of those in the primary school).
It is interesting to note that the responses from Year 7 pupils in the previous
study were virtually identical to the responses from the secondary pupils in this
study (“try hard to make me work as well as T am able’ 71 per cent; ‘fairly casily
satisfied” 25 per cent; and ‘don’t seem to care whether I work or not” three per
cent, for the previous study).

Overall, responses from both groups of pupils showed that most teachers told
them when they did their work well. About 82 per cent of primary pupils and
84 per cent of first-year secondary pupils reported that their teachers ‘always’
or ‘nearly always’ told them when they produced good work. However, the
primary school pupils were more likely to indjcate that their teacher ‘always’
told them when they did their school work well (49 per cent compared with 45
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per cent of those in the secondary school). Very few pupils indicated that they
were ‘hardly ever’ or ‘never’ told (three per cent of primary and four per cent
of secondary). It is not possible to make direct comparisons with the carlier
study since the wording was changed from ‘my teachers praise me..." in the
earlier study to ‘my teachers fell me..." in the current study.

3.3.3 Maintaining discipline

The issue of discipline within schools is an important one and many people
would argue that without disciplineitis difficultto provide an effectivelearning
environment. Six statements focused on different aspects of discipline within
the school generally and within classes. Table 3.8 shows pupils’ responses.

The responses from the top primary and first-year secondary pupils were fairly
similar for the first statement, About 64 per cent of pupils in both groups
indicated that their teachers ‘always’ took action when they saw anyone
breaking school rules. Most of the remainder indicated that teachers ‘nearly
always’ took action. These responses suggest that, in the eyes of top primary
and first-year secondary pupils, teachers were rigorous in enforcing school
rules.

Responses from both samples of pupils also indicated that teachers made it clear
how pupils should behave in school, About three-quarters of pupils in each age
group reported that their teachers ‘always’ made clear their behavioural
expectations (78 per cent in primary and 74 per cent in secondary — indicating
a slightly more positive response from the primary school pupils). Most of the
remaining pupils in both year groups indicated that their teachers ‘nearly
always’ made it clear how pupils should behave.

Evidently, the vast majority of tcachers made it clear to pupils how they should
behave in school and took action when they saw anyone breaking school rules.
It is also worth noting the consensus in the views of both age groups. Pupils’
views regarding their teachers’ abilities to control classes were, however,
noticeably different for the primary and secondary samples,

About 55 per cent of top primary pupils reported that their teachers could
‘always’ control the class, more than twice as many as the secondary pupils (24
per cent). Even when the proportions opting for ‘always’ and ‘nearly always’
were combined, the responses of the primary pupils were more positive (85 per
cent, compared with 70 per cent of the secondary pupils, reported that teachers
could always or nearly always control the class).

Pupils from both age groups appeared to recognise the importance of school
rules and felt that their own school had an appropriate code. About 87 per cent
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of primary pupils and 85 per cenf of secondary pupils agreed with the statement
My school has sensible rules’, although a higher proportion of the younger
pupils ‘agreed a lot’ (38 per cent compared with 27 per cent of the older year
group) and a slightly larger proportion of the secondary pupils chose to disagree
with the statement (seven per cent of primary and nine per cent of secondary),

Table 3.8 Maintaining discipline: the responses of top primary and firsi-year
secondary pupils compared

primary secondary
Total......... 1265 100% | 1009 100%
The teachers in my school 1ake action when
they see anyone breaking school rules
ATWAYS o i 808 63.9% 641 63.6%
Nearly always ..o 339 26.8% 295 29.2%
SOMEUMES .ccvvevvreiiies i e 83 6.53% 59 58%
Hardly ever ... 22 1% 10 1.0%
NEVET .ottt s 8 6% 3 3%
MISSIRE oo 3 A% 1 1%
My teacher(s) makes it clear how we should
behave in school
ATWAYS it st an 983 77.7% 742 73.6%
Nearly alWays ..o 202 16.0% 211 21.0%
SOMEUIDES co.vvevecrrerieie oo erese s er s sansaes 57 4.5% 50 49%
Hardly eVer oot et e 9 1% 3 3%
INEVEL oottt et 9 1% 1 1%
MIESSINE oo s 6 5% 1 A%
My teacher(s) can control the class
ATWAYS oot 693 54.8% 240 23.8%
Nearly always ..o 372 294% 461 45.7%
SOMEETNES ...ocvvveieee e v v stesr et et s sre e 139 11.0% 238 23.6%
Hardly ever i 28 22% 42 41%
INEVET oo e e 28 22% 25 25%
MISSING oottt e 5 A% 4 4%
My school has sensible rules
Agree a 1ot o 484 38.3% 273 27.1%
AZTCE ittt 611 48.3% 581 57.6%
INGE SHTE .ottt B4 6.6% 63 62%
DISAZIE v e 74 5.8% 76 T.6%
Disagree a 1ot ..o, 10 8% 15 1.5%
MISSING oot 2 1% I 1%




primary secondary

Do you think the discipline in vour school is:

T00 STHCET it 64  5.0% 130 129%
about Tight7......oovirrcrer e, 1143 90.4% 831 B82.3%
not strict enough? ... 48 3.8% 45  45%
MISSINEZ .ot e 10 8% 2 2%
Does your school have:
E00 MY THES T . o 191 15.1% 258 25.6%
about the right number of reles? ... | 1001 79.1% 716 70.9%
not enough rules? .o 65 52% 32 32%
MISSING (i 8 6% 3 3%

Whilst there were mixed views on school rules and teachers’ abilities to control
classes, it was very clear that the vast majority of pupils considered that the level
of discipline within the school was ‘aboutright’, although primary pupils were
slightly more likely to express positive views (90 per cent of primary pupils
chose this option, compared with 82 per cent of the secondary pupils). More
than twice as many of the older pupils felt that the discipline within the schooi
was ‘too strict’ compared with the top primary pupils (13 per cent and five per
cent respectively). Fewer than five per cent at each age group considered that
discipline was ‘not strict enough’.

The final questiontelating to discipline matters concerned the number of school
rules. Again, the majority of pupils from both samples indicated that their
school had ‘about the right number of rules’, although primary pupils were
slightly more likely to express positive views (79 per cent compared with 71
per cent of the secondary pupils). A guarter of the older pupils, compared with
only 13 per cent of the younger pupils, felt that the school had too many rules.

In this context, it should be borne in mind that pupils in their first year of
secondary schooling would be likely to refiect on, and contrast, the systems in
primary and secondary schools. By virtue of their size and agerange, secondary
schools are more likely to have more rules than primary schools: the contrast
between the two sectors is probably most apparent to pupils who have recently
transferred from the primary to the secondary phase. It is therefore not
surprising that one in four first-year secondary pupils considered the school to
have too many rules.

The last three statements discussed above all relate to pupils’ perceptions of the
whole-school ethos, in terms of rules and the approach to discipline. When we
compare the responses of the secondary pupils in this study to those in the
previous survey, we find they are broadly similar for these three statements.
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The Year 9 students in the previous study were, however, more likely to
disagree with the statement ‘My school has sensible rules’ (23 per cent
‘disagree’ and five per cent ‘strongly disagree’). In addition, far more Year 9
students felt that the school had “too many rules’ (40 per cent}. These data are
included as they help to illustrate a trend whereby, as pupils get older (move to
higher year groups), the proportions who consider the school has too many rules
and who disagree with the statement ‘My school has sensible rules’ increase.
This may be evidence that more rules are applied to older pupils, or it may be
indicative of an increasing resistance to ‘authority” or ‘the establishment’ as
evidenced in school rules.

3.3.4 Talking individually to teachers

Discussions between individual pupils and their teachers can be a useful
strategy for monitoring progress and motivation and setting future targets.
Questions concerning this were presented in different formats for the primary
and secondary pupils: for the primary pupils the question focused on discussions
with the pupil’s class teacher; for the secondary pupils the question asked about
discussions with the pupil’s form teacher and any other teacher. Table 3.9
shows pupils’ responses.

Table 3.9 Talking individually to teachers: the responses of top primary and
first-year secondary pupils compared

primary secondary
Total........ 1265  100% | 1009 100%
Have you talked to your class teacher
about your work this year?
Yes, Often oot 108 8.5% 80 8.0%
Yes, SOMEHMES oo, | 476 37.6% 419 41.5%
INO, BEVET oottt e e 676 53.4% 486 48.2%
MISSIDE wvoiiiiivii e 5 4% 24 24%
Have you talked to other teachers about
your work?
YE8, OFIBI oottt NA NA 9 79%
Yes, SOMEBHMES ..oviveviriitii e e NA NA 406 40.3%
NO, BEVEL w1ttt s s NA NA 504 499%
MISSINE oo e in e e NA NA 20 19%

According to the pupils’ responses, fewer than one in ten of pupils at either age
group ‘often’ talked to his/her class teacher (form teacher for the secondary
pupils). About half of the pupils at both age groups asserted that they ‘never’
had individual discussions about how well they were doing at school (54 per
cent of primary and 49 per cent of secondary). The proportions of secondary
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pupils who talked on a one-to-one basis with teachers other than their form
teacher were almost the same as wete reported for individual discussions with
the form teacher.

Whilst at first sight it appears very disturbing that so few pupils frequently have
individual discussions about their work with their teachers, it is possible that
different interpretations of the type of situation referred to have influenced
responses. For example, a pupil who interpreted the statement as referring to
a very formal situation, away from the rest of the class, might consider s/he had
‘never’ had this type of discussion with her/his teacher. Conversely, a pupil
who interpreted the statement rather more loosely, interms of comiments by and
dialogue with the teacher during lessons, might consider s/hie had often had
discussions about work. It is also worth remembering that, although teachers
may be convinced of the value of discussions with individual pupils, there
have been numerous additional demands on their time in recent years. This
may have had the effect of reducing the time available for formal, one-to-
one discussions with pupils. Clearly this area merits further investigation.
However, even if the perceptions of the pupils taking part in our study are not
entirely accurate, schools should be aware that many pupils believed that they
had very few opportunities for one-to-one discussion with their teachers,

3.3.5. Types of lesson liked

Four statements were presented, suggesting different types of lesson that might
be experienced in primary and secondary schools. Pupils’ responses to the
statements are shown in Table 3,10,

The two most popular types of lesson for both age groups were those where
pupils could work with their friends and those where pupils could make
something. More than nine out of ten pupils from both groups agreed with the
statement ‘T like lessons where I can work with my friends’ (92 per cent and 96
per cent respectively). Similar proportions of pupils agreed with the statement
‘Ilike lessons where I can make something’ (92 per cent of primary and 92 per
cent of secondary).

Lessons where pupils talked about their ideas were liked by roughly eight out
of ten pupils, again with very similar numbers for each age group (77 per cent
of primary and 80 per cent of secondary). However, for both groups, fewer
pupils chose the more positive response “agree a lot' as compared with simply
‘agree’, whereas for the two statements discussed above, the majority of pupils
chose the more positive option.

Of all four lesson types outlined, the one which was ieast widely liked was
lessons in which pupils worked on their own. About half the pupils in both
groups agreed that they liked this type of lesson; conversely roughly one-third
of each age group reported that they disliked working on their own.
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Table 3.10 Types of lessons liked: the responses of top primary and first

year secondary pupils compared

primary secondary
Total......... 1265 100% | 1009  100%
1 like lessons where I can work with my friends
AGIee 10U i 832 65.8% 628 62.2%
AGIBE Lottt 334 264% 336 33.3%
INOESHES ..o 42 33% 18 1.8%
DHSABTEE ..ot s 25 20% 21 2.0%
DPisagree 2 1ol .o 27 21% 5 5%
MISSIRE .ot es e 3 4% 2%
I like lessons where I can work on my own
ALTEE 210t 234 18.5% 138 13.7%
ABILE oo 425 33.6% 412 40.8%
INOESUFE ... 199 15.7% 103 102%
DHSAZIeE ..o 245 1%.4% 228 22.6%
Disagree 2 10t ..., 154 12.2% 125 12.4%
MISSINE oo e 8 6% 3 3%
I like lessons where I can make something
Agrez 10t ot 804 63.5% 563 55.8%
AGICC i e 362 28.6% 363 36.0%
NOESUIE L.t 31 4.0% 30 29%
DHSAZICE ...t 4 19% 40 4.0%
Disagree a 10t ..o 18 14% 14  14%
MISSING .oovovvieesiseis et 6 5% - -
I like lessons where we talk about our ideas
AZIee 10l .o 447 353% 313 31.0%
ALTER ittt e 525 41.5% 492 48.8%
INOLSUTE (.ot rre s 108 8.5% 72 714%
DISAATEE Lo 125 99% 92 91%
Disagree & ot ..o e s 55 43% 39 399
MISSINE 1viveeceri vttt e S 4% 1 1%

For all these statements the primary school pupils were more likely to opt for
the most positive response. However, when the two positive responses (¢ agree
alot’ and ‘agree’) were combined, the differences between the two Eroups were
cither reversed (i.e. the proportion of pupils expressing a positive response was
higher amongst the secondary pupils than amongst those in primary school) or

became negligible,
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3.4 Pupils’ behaviour in school and out-of-schogol
activities

In order to collect information about pﬁpiis’ behaviour in school, their
participation in extracurricular activities and their use of their leisure time,
statements and questions were included in the pupils’ questionnaires focusing
on the areas of:

@  pupils’ perceptions of their ability and perseverance
® pupils’ behaviour in school (including truancy and bullying)
#  pupils’ activitics within and outside school.

3.4.1 Pupilis’ perceptions of their ability and perseverance

Pupils were asked to respond to two statements and two guestions concerning
their school work, Table 3.11 shows pupils’ responses.

In terms of their effort within lessons, the majority of pupils at both age groups
indicated that they worked as hard as they could in ‘all’ or ‘most’ lessons (a total
of 85 per cent for top primary and 86 per cent for first-year secondary pupils).

When asked ‘How good do you think you are at school work?’, two-thirds of
the primary pupils and three-quarters of the secondary pupils rated themselves
‘about as good as most of my class’, The remaining pupils were fairly evenly
split between those who perceived themselves as ‘better than’ and ‘not as good
as most of my class’.

When asked ‘How do you think your teacher(s) would describe your school
work?", the responses of the secondary pupils were virtually the same, The
primary school pupils’ responses, however, suggested that a small number of
pupils who had rated themselves as ‘better than’ or ‘not as good as most of the
class’ felt that their teachers would have described their work as “about as good
as most of the class’,

The responses to the statement ‘1 get good marks for my work’ indicated that,
in total, over half the primary pupils and nearly two-thirds of the secondary
pupils received good marks for ‘all” or ‘most lessons’ (52 per cent and 63 per
cent respectively). The proportions of pupils who seldom, if ever, received
good marks (‘hardly any lessons’ and ‘no lessons’) were small (eight per cent
of primary pupils and three per cent of secondary).
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Table 3.11 Perceptions of ability and perserverence: the responses of top
primary and first-year secondary pupils comparsd

primary secondary
Total......... 1265 100% | 1009 100%
I'work as hard as I can in school
AlLIESSODS ..o et 420 33.2% 305 30.2%
MOSLLESSODS oo “ 630 51.4% 565 56.0%
S0mMe 1ESBOMS ..cocvierriree e 177 14.0% 124 122%
Hardly any 18SS0O0S ....ocovvvveiriiceinisciciens 9 T% 9 9%
INO 18S50NS ..o e 4 3% 4 4%
MISSING oo s 5 A% 2 2%
How good do you think you are at school work?
Better than most of my class ........ccoevereeeee. | 189 14.9% 142 14.1%
As good as most of my class ... 833 65.8% 746 T39%
Not as good as most of my class ...........c...... 232 18.3% 112 11.1%
MISSIRE vooveeiceieriieeccrs et ettt 12 9% 16 1.0%
I get good marks for my work
ATLIESSOTS .ot e 87 6.9% 80 8.0%
MOSLIESSOMS ..o e 375 455% 558 55.3%
SOIME 1ESSONS «.oivrerrrrrvei et e 499 39.4% 338 33.5%
Hardly any 1essons.......ccovcieiccivincccincinnn, 81 64% 22 21%
INO JESSODS c.vvevirie e s s 16 1.3% 9 9%
MISSITE oot e 6 5% 3 3%
How do you think vour teacher(s) would describe
your school work?
Better than most of my class ....ovvevevversieeee 154 12.2% 122 121%
As good as most of my Class ... 948 749% 770 76.3%
Not as good as most of my ¢lass .................. 149 11.8% 102 10.1%
MUSSIIE v 13 1.0% 14 14%

3.4.2 Pupils’ behaviour in school

For this aspect, two questions referred to general behaviour in school, two
explored the issue of truancy and one statement raised the subject of bullying.
Table 3.12 shows pupils’ responses to the statcments concerning general
behaviour.
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Table 3.12 Behaviour in school this vear: the responses of top primary and
first-year secondary pupils compared

primary secondary
Total......... 1265 100% | 1009 100%
Describe your behaviour in class and
around school this year
Always well behaved ... 180 142% 152 15.0%
Usually well behaved .....coooceiiiiiinriiennn 807 63.8% 662 65.6%
Sometimes badly behaved ..o 240 19.0% 177 17.6%
Often badly behaved ..., 30 24% 13 13%
MIESSING 1ovnviirirericninrnirere s s e 7 6% 5 S%
How often have you had punishments this year?
INEVET ..cvvreirerrrsve s srre s sreresn vt sresnsnesssons 567 44.8% 421 41.7%
ONCE OF LWICE 1o.oivvriirrrresirrre e 574 453% 488 48.3%
QUHE OFIEN oo 81 64% 63 6.3%
OFILT1 v 5 2.7% 33 3.3%
MISSIIE oo e G % 4 A%

Overall, the responses indicated that the majority of pupils saw themselves as
generally well behaved: roughly eight out of ten pupils from each age group
reported that they were ‘always’ or ‘usually well behaved’. Fewer than three
per cent of each age group acknowledged that they were ‘often badly behaved’.

The responses to the question ‘How often have you had punishments this vear?’
confirmed the picture portrayed in responses to the previous question. A
sizeable number had ‘never’ had punishments during that school year (45 per
cent of primary and 42 per cent of secondary), whilst similar proportions had
only had punishments ‘once or twice’ (45 and 48 per cent respectively). The
small number of pupils who admitted that they were ‘quite often’ or ‘often’
punished suggests that bad behaviour is not a major issue within top primary or
first-year secondary classrooms.

Pupils were asked two questions on the subject of truancy: whether or not they
had played truant that year, and, if they had, how often. Theirresponses to these
two questions are combined in Table 3.13,

Fewer than ten per cent of pupils in each age group had played truant that year.

Pupils from both age groups who played truant were most likely to skip a whole
day (four per cent of both age groups). Smaller proportions of both groups
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reporied missing ‘one or two lessons, occasionally’ (two per cent of primary
and three per cent of secondary) and even smaller proportions ‘days or weeks
at a time’,

Table 3.13 Truancy: the respenses of top primary and first-year secondary

pupis comparad

primary secondary
Total......... 1265 100% | 1009 100%
How often have you played truant this year?

One or two lessons, occasionally ... 20 1.6% 34 3.4%
A whole day, occasionally .......c.ocoovevveverirenn, 55 44% 43 4.2%
Several days At 8 (Me ... 5 4% 7 6%
Weeks 3t a HMe .. 10 8% 5 5%
I have not played troant ..........ccocoeevcinniveene 1167 92.3% 915 90.7%
MISSIRE 1o e e g T% 5 5%

The final question in this section asked about the frequency of bullying within

the school; pupils” responses are shown in table 3.14.

Table 3.14 Bullying: the responses of top primary and firsi-year secondary

pupils compared

primary secondary
Total......... 1265  100% | 1009 100%
Have you even been bullied in school this vear?

INEVET oo 611 48.3% 444 44 0%
ONCE OF EWICE 1.eceeereriove st enarn 450 35.5% 449 44 5%
QUite OfTET oo 125 99% 77 7.6%
OFIED e st 72 59% 34 3.4%
MISSIBE oo 7 5% 5 5%

Over half the pupils at each age group said they had been bullied in schoo! that
year - a disturbingly high proportion. Six per cent of the primary pupils
reported that they were ‘often’ bullied (this equates to roughly one in 20 pupils,
typically atleastone pupil in anaverage ciass) and a further ten per cent that they
were ‘quite often’ bullied. The proportions for the secondary pupils were
slightly lower: three per cent reported being bullied ‘often’ and a further seven
per cent ‘quite offen’. Although these responses seem to be rather worrying, it
should be borne in mind that, apart from the wording of the question, no other
definition of bullying was given to the samples of pupils; it is therefore possible
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that different pupils will have applied different definitions, However, if such
alarge number of pupiis are affected by bullying of some deseription, itis surely
an area worthy of further investigation and research.

3.4.3 Pupils’ activities within and oulside school

Pupils were asked about their participation in activities out of school hours,
homework and a small number of activities that might occupy their leisure time,
Their responses are shown in Tables 3.15 and 3.16.

Tahle 3.15 School-related activities: the responses of top primary and first-
year secondary pupils compared

primary secondary
Total......... 1265 100% | 100¢  100%
Do you take part in any lunch hour or afier
school activities?
YEE oottt cr e s 928 73.4% 631 62.6%
IO vt e s s et 219 17.3% 322 31.9%
There are no lunch hour or
after school aCtivities ... e 112 89% 43 43%
MISEIBE oottt 5 A% 13 1.3%
How many hours per day do you normally
spend doing homework?
I am not usually given homework ................. 539 42.6% 28 2.7%
I am given homework but I don’tdo it ......... i 33% 23 22%
Half hour or 1838 oo, 304 24.0% 203 20.2%
AbOUt 1 hous oo 205 16.2% 395 39.1%
About 1 and a half hours ........, e 75 59% 196 19.4%
ADOIH 2 HOUTS i 36 29% 21 9.0%
About 2 and a half hours .....o.ooceeiviveiiveninnns 17 1.3% 23 23%
3 BOUTS O NOTC 1vevvveererece e 13 1.0% 20 2.0%
MISSIBE oot e 35 2.7% 32 31%
Homework is important in helping me to do
well at school
AZIEC A0 v s 582 46.5% 415 41.1%
AGTEE (o e 493 39.0% 447 44.3%
NOUSUIE ..ot s sveas b eseeas 114 9.0% 44  43%
DHSAZICE i 48 38% 80 8.0%
Disagree alot ..o, 19 1.5% 23 23%
MISSIIE toooveeene e 2 1% - -
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More top primary than first-year secondary pupils took part in extracurricular
activities offered by their schools (73 per cent as compared with 63 per cent,
despite the fact that almost one in ten primary schools did not organise out-of-
hours activities). Almost one-third of the first-year secondary pupils surveyed
did not participate in extracurricular activities, although virtually all secondary
schools offered them. The responses from the Year 7 sample in the previous
study were virtually the same as those reported here and even fewer Year 9
students participated in extracurricular activities (53 per cent). Taken overall,
these responses suggest a diminishing interest in out-of-hours activities as
pupils grow older; reasons for this are unclear, but might include increasing
pressure as national tests/examinations approach, more time spent onhomework,
and/or increased peer pressure to pursue other leisure activities,

Not surprisingly, the responses concerning time spent on homework each day
were very different for the two age groups. Roughly two out of five primary
pupils (43 per cent) indicated that they werenot usually givenhomework, Most
of the primary pupils who were set homework spent half an hour or less doing
it (24 per cent of all the primary sample) and about 16 per cent spent about an
hour a day. Only about one inten of the primary pupils spent an hour and a half
or longer doing homework,

For the secondary school pupils the picture was rather different: virtually all
indicated that they were given homework. The majority (nearly 60 per cent)
spent one hour or one and a half hours doing homework each day. About 20 per
cent spent less time (half an hour or less) and about 13 per cent spent more time
(two hours or more). At both age groups, a small minority of pupils admitted
that they were sethomework, but did not do it (three per cent of primary and two
per cent of secondary pupils).

Despite the fact that there was such a marked difference in homework allocation
for the two age groups, there was a consensus of views in responding to the
statement ‘Homework is important in helping me to do well at school’. The
majority of top primary and first-year secondary pupils agreed with the
statement (86 per cent and 85 per cent respectively), although within those
totals stightly more primary pupils chose to ‘agree alot’ (47 per cent compared
with 41 per cent of the secondary pupils).

The remaining questions in this section concerned the time allocated to three
leisure activities: watching TV/videos, playing computer games and reading
for fun. Pupils’ respaonses are shown in Table 3.16.

Watching television and/or videos was clearly a very popular way for pupils to
spend their leisure time, with about half of each age group spending about two
or three hours each day inthis way. Very few pupils indicated that they did not
watch TV/videos, whereas, rather surprisingly, about one in ten pupils from

each age group reported spending six hours or more each day watching TV/
videos.
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Table 3.16 Leisure activities: the responses of top primary and first-year
secondary pupiis compared

primary secondary
Total......... 1265 100% | 1009 100%

How often do you read on your own for fun

outside school?
{AIMOSE) every day ... viviinn e, 377 45.6% 381 37.7%
Once or (Wice 8 WeeK .oovvvievievercinieniecnenens 357 28.3% 320 31.7%
Once or fwice 2 MONtH veeveveereeneeirroreeierens 135 10.6% 154 15.2%
Never or hardly ever ..o.coveeeiivveciiincei, 184 14.5% 145 14.4%
MISSITIE ooooiecriniirei st s cr vt vt svssr s 12 1.0% 10 1.0%

How many hours each day do you watch

television/videos?
1 don’t watch television/videos ... 27 2.1% 17 1.7%
UP 0 T RHOUT ot rcorreeceeernis v e 251 19.8% 167 16.5%
ADOUE 2 BOULS 1ovvvrvever e e vecererinesennisrecnininn s 332 262% 257 25.5%
ADOUL 3 BOUTS v e 278 22.0% 218 21.6%
AbOUt 4 BOULS Lot e 144 11.4% 62 16.1%
About 3 BOULS oot 78 6.1% 80  B.0%
6 hOUTS OF INOTE ....oovveeeeeeceececeeee e caer s 140 11.1% 94  93%
MISSING oo 16 1.3% 14 13%

How many hours each day do you play

computer games?
I don't play cOMPUET SAMES ..ooevvvves i, 269 21.2% 255 25.3%
UP o LhOUT e 542 42.9% 437 43.3%
AboUL 2 BOULS (ot 199 15.7% 147 14.6%
About 3hours ..o 8 71% 75 7.4%
ADOUE A BOUTS oo 50 39% 26 2.6%
About S BOUIS i 23 1.3% 11 1.1%
6 hours OF MOTE ....oviviiiicie et e 61 438% 43 42%
MUSSIIE coveeeree e 2 26% 15 1.5%

Although the majority of pupils from both age groups indicated that they spent
some time each day playing computer gaimes, the time involved was not
excessive: mostspent up to one hour (43 per cent of both groups). About 20 per
cent of the primary pupils, and a quarter of the secondary pupils reported that
they did not play computer games, in some cases it is likely that this was simply
because the pupils did not have access to computer games.

Whilst pupils are obviously spending significant amounts of their leisure time

using modern technology (in the form of TV/videos and computer games),
there is clearly still a place for reading for fun. Forty-six per cent of the top
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primary pupils and 38 per cent of the first-year secondary pupils reported
reading for fun *(almost) every day’. A further three out of ten pupils at both
age groups read for fun ‘once or twice a week’. However, whilst these findings
are generally encouraging, many people within the education sector will be
concerned at the fact that 25 per cent of top primary pupils and 30 per cent of
first-year secondary pupils only read for fun once or twice a month or less.

3.5 Parents’ attitudes

There were a number of statements and questions in the questionnaire concerned
with pupils’ perceptions of their parents’ attitudes to school and education.
These fell into two main groups: those concerned with their parents’ views on
the value of education; and those concerned with parental interest and support.

3.5.1 Parents’ views about the value of education
The pupils’ responses to the statements relating to their perceptions of their
parents’ opinions about the value of education are shown in Table 3.17.

Table 3.17 Parents’ opinions about the value of education: the responses of
top primary and first-year secondary pupils compared

primary secondary
Total......... 1265 100% | 1009 100%
My parents think it is important for me to do
well at school
Agree alol 1063 84.0% 850 84.2%
AFTBE oottt 176 13.9% 144 14.3%
INOL SUIE oot vt 10 8% 7 A%
DiSAZIee ..o 8 1% 2 2%
Disagree a 1ot ..o s 5 4% 2 2%
BISSIRE vveeriiinciteeceeec s s 3 2% 3 3%
My parents think school is a waste of time
Agree alot e 10 8% 7 T%
AGTEE it s 6 5% 5 5%
INOE SUTE .o v s 40 32% 18 1.8%
DASAZIEE 1o 23 9.7% 165 104%
Disagree a 10t .....oovvcvercccecviici s 084 85.7% 874 86.6%
MISSIBE oo e 2 2% - -
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The majority of pupils in both age groups believed that their parents held
positive opinions about the value of education and there were no significant
differences between the responses of the primary and secondary pupils. For
example, almost all (98 per cent) of both groups agreed or agreed alot with the
statement ‘My parents think it is important for me to do well at school” and there
were no dilferences between the proportions in each group agreeing a lot (84
per cent). Similar proportions disagreed or disagreed a lot with the statement
‘My parents think school is a waste of time’,

3.5.2 Parental interest and support

The questionnaire contained a number of questions designed to obtain pupils’
perceptions of parental interest and support. Theirresponses, which are shown
in Table 3.18, suggest that, although the majority of parents demonstrate
interest in their children’s progress at school in a practical way, a minority do
not,

Over 90 per cent of pupils in both age groups believed that their parents were
‘always’ or ‘nearly always’ interested in how they did at school, and very few
{two per cent and one per cent) indicated that their parents ‘never” or ‘hardly
ever’ showed any interest. Further confirmation of parental interest is provided
by the pupils’ responses to the question on school parents’ evenings: nearly 90
per cent of the primary pupils and 86 per cent of those in the secondary school
said that their parents ‘always’ or ‘nearly always’ attended parents’ evenings,

The majority of pupils believed that their parents were concerned that they
should behave well in school. Over 90 per cent of pupilsin both age groups said
that their parents made it clear how they should behave in school and 87 per cent
indicated their parents ‘always’ or ‘nearly always’ made sure they did their
homework.

The secondary school pupils were also asked to say whether or not they thought
their parents wanted them to remain in education after the age of 16: about 60
per cent thought that their parents wanted them (o stay on and only seven per
cent thought their parents wanted them to leave school as soon as possible. Just
under a quarter were uticertain about their parents’ views.
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Table 3.18 Parents’ interest and support: the responses of top primary and
first-year secondary pupils compared

primary secondary
Total......... 1265 100% | 1009 100%
What do vou think that your parents want You 16 do?

Go into the sixth form of this school............ NA NA 377 373%
Go to another school or college.......ccovne..... NA NA 297 29.5%
Get a job as soon as possible ..., NA NA 74 74%
NOCUSUE i NA NA 233 231%
MISSIIZ oot NA NA 28 27%

My parents are interested in how I do at school
AIWAYS oo imremranmsasecresscsecsinsmrcnsnsnnnns | 971 76.7% 797 79.0%

Nearly always .o 195 154% 145 144%
SOMELIMES ... e 76 6.0% 35 55%
Hardly ever ..o 12 9% 6 6%
NEVET i et tr et 9 % 1 1%
MISSINZ crvvvvereviiiir e vere e s s e s esaseneraravens 2 2% 4 A%

AIWAYS i 857 67.8% 633 - 62.7%
Nearly always ..o, 268 21.2% 236 234%
SOMEMIES ..ovevieiieeiee e e 99 78% 92 9.1%
Hardly ever ..o, 22 17% 23 22%
INEVET ot et beser s eseass 15 12% 22 22%
MISSINE cooorvvrvercvenre e crrcsarirarasne e sesees 4 3% 4 4%

My parents make it clear that I should behave

myself in school
Agree alot o 701 554% 535 53.0%
AGICE ot 478 37.8% 413 409%
INOLSUTE 1ottt 48  38% 32 32%
DISAEIEE ..ot s 27T 22% 26 2.5%
Disagree alot ..o 4 3% 3 3%
MISSING oo s 8 6% 1 1%

My parents make sure I do my homework
ATWAYS (oot s 877 69.3% 683 67.7%
Nearly alWays ..o 226 175% 195 19.4%
SOMEBUMES ... e 95 7.5% 93 93%
Hardly ever ..o, 21 1.7% 18 18%
NEVET .ievverie i revarsee s s et 32 2.5% e 1.6%
MISSIRE 1o 4 11% 3 3%
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3.6 The pupils’ own post-16 intentions

3.6.1 Staying on

The pupils were asked whether or not they thought they would remain at school
or college after the age of 16 (the end of year 11). Their responses are shown
in Table 3.19,

Table 3.19 Post-16 Intentions: the responses of top primary and first-year
sacondary pupils compared

primary secondary
Total......... 1265 100% | 1009  100%
Afier taking exams at the end of Year 11
do vou expect to:
g0 into the sixth form of this school/
your secondary school? .......ooveevinniinreinnn 336 26.6% 304 30.2%
go to another school or college? ..........c.c...... 313 248% 202 29.0%
get a job as soon as possible? ..., 178 14.1% 119 11.8%
NOLSUIET (oo 429 339% 277 274%
MISSINZ vroviiveerinsecerere e 9 7% 16  1.6%

Not unexpectedly, a third of the top primary school pupils had not yet made up
their minds. Abouta quarter expected to remain at their secondary school after
the age of 16 and about a quarter thought they would go to another school or
college. About 14 per cent said they intended to get a job as soon as possible.
The responses of the secondary school pupils present a similar picture, although
the proportion who had not made up their minds was slightly smaller (27 per
cent) and the proportions opting for their own or another school slightly higher
(about 30 per cent). About 12 per cent intended to leave school as soon as
possible. Although itislikely that many of these pupils will change their minds
as they get older, itmay be of concernthat more than 14 per cent of the 11-year-
olds and 12 per cent of the 12-year-olds were intending to leave school at the
earliest possible opportunity. It is interesting {0 note that the percentage of
secondary school pupils intending to leave school as soon as possible was
higher than the percentage who believed that their parents wanted them to leave
(Table 3.18).

3.7 Pupils’ comments

In the final question of the questionnaire, pupils were invited to comment on
their schools in an open question ‘Is there anything else, good or bad, you would
like to write about your school?” A number of prompts were provided in order
to help pupils to focus their thoughis. These prompts are shown below:
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“You might want to write about
-~ how hard you find work at school
- how helpful teachers ate when you're not sure sbout work
- what you like best about your school
- what you like least about your school
- bullying at school.’

Pupils’ responses to this open-ended question were coded individually; the
coding system was based on the range of responses found on examination of a
sample of 100 questionnaires from each age group. Each sample was considered
separately, so that the coding system devised would accurately reflect therange
of responses made by that specific age group. However, there was a high level
of agrecment between the two samples, such that most of the categories of
cominents were common to both age groups, with only a smail number which
were specific to either top primary or first-year secondary pupils.

The categories of comments which were common to both year groups were:
positive about school
negative about school
positive about teachers
negative about teachers
school work

bullying

aspects liked best

aspects liked least

suggestions for changes/improvenients

@

@®

®

®

@

&  meals/lunchtimes
]

@

®

@

@ other.

One further category was identified in the top primary sample:
@ comments about the pupil’s next school.

Two additional categories were identified in the secondary sample:
® comments about specific subjects
®  personal goals/reflections.

Forty-three per cent of the primary school pupils and 59 per cent of the
secondary pupils made comments about their school. Table 3.20 shows the

38



responses; it should be remembered that the number of comments made on
different aspects of school life {as identified above) varied from one pupil to
another, since pupils were able to make several comments (a maximum of five
comments per pupil were coded).

Table 3,20 Pupils’ comments on their school: the responses of top primary
and first-year secondary pupils compared

primary secondary

Total......... 1265 100% | 1009 100%
Positive about school .....covvveviiieceiicreeean, 88 6.9% 91 9.0%
Negative aboul school.......ovenircieiin, 32 25% 54 53%
Positive about teachers ..., 244 19.3% 227 22.5%
Negative about teachers .....o..ooveeieieve e, 57 45% 95  95%
SchoOl WOTK .vovevieecrecnrrcr e 04 82% 46 144%
Next SChOOL ..o 18 1.4% NA NA
Specific subjects ..o NA NA 31 3%
Personal goals/reflections ........ooovvivieiinvinnnns NA NA 31 3.1%
Meals/lunchtimes .....ccooveevoienirninceniee s 11 8% 4  14%
BullyMZ ..o erinsne s s s 109  B.6% 156 15.5%
Aspects HRed BESE .o rovies s orsesenens 130 10.3% 134 13.3%
Aspects Hked 188SE .oovviviin e 48 3.8% 75 T74%
Suggesitions for changes/improvements .......... 23 1.83% 440 39%
L0 1 O RSO S H A% 15 1.5%
Pupils making no comment ...........oocoveeiinnn, 719 57% 417 41%

NB Pupils could make up to five comments, totals do not sum to 100%.

The range of comments offered by pupils was particularly interesting. Not
surprisingly, many related in some way to the prompts that were provided
in the question (see above), such as the aspects of school liked best/least and
comments concerning bullying. However, some of the categories identified
were less obviously suggested by the prompts, for example pupils’ personal
goals and suggestions for changes/improvements,

Some of the responses provided by pupils under the categories identified are
listed below (in general the comments from primary and secondary pupils were
similar, but where a particular comment was specificto one group, thisis shown
in brackets):
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Pasitive about school: the school has many after-school activities, e.g.
sports, plays; people are friendly and polite; will be sad to leave (primary);
we don’t have drugs in our school (secaondary).

Negative about scheel: dirty toilets; too much fighting; not enough
things to do at break; too many rules; children put bubble gum under tables
and chairs, despite the rule; too muchsmoking and pregnancy (secondary).

Positive about teachers: teachers are very helpful; I like the teachers;
teachers are caring/kind/friendly; teachers are willing to help whatever the
situation; will miss the teachers (primary).

Negative about teachers: teachers should listen more; teachers don't
always help when you ask; should explain more clearly; some are very
sarcastic; some teachers should be less sexist; wish teachers would mark
work faster; teachers pay most attention to people who aren’t much good
at work.

School work: I enjoymostlessons; workis justright; like finding outnew
things; work is sometimes hard, sometimes easy; homework is bad
because evenings are our own time (sccondary); too much work for
holidays (secondary).

Next school (primary only): not many children going to my next school,
but I'll make friends; looking forward o next school; will miss friends
when I move to next school.

Specific subjects (secondary only): maths is difficult; hard maths work;
maths work is too easy; French I don't take much interest because I don’t
know what to do,

Personal goals/reflections (secondary only): teachers help but sometimes
I just don’t understand; want to do better at reading; want to help keep
school clean and try to stop bullying; not very good at geography.

Meals/tunchtimes: don’t like dinner ladies; not allowed pop for a packed
lunch; drinking water is warm; should be allowed to bring bottled water;
have to wait to go in for dinner; better things to eat in canteen (secondary).

Bullying: never been bullied; there aren’t many bullies in school; bullies
are expelled; teachers are good at controlling bullying; T get bullied a lot;
I'used to get picked on but not any more; a girl in my class has been bullied
— it should be stopped.

Aspects liked best: people are friendly; lunchtimes are best at school;
maths; English, creative lessons in school especially art; PE; subjects that
will help me become a vet; school has a good science department
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(secondary); like using computers, where we do things (primary); reading;
most lessons; like teachers and subjects best.

&  Aspects liked least: other children think you're stupid; don’t like 3.15
p.n; hate spelling; hate games; children telling stories about each other;
assemblies; English; music; French; detentions; the school is dirty; when
it’s cold teachers still make children go outside; fund-raising for school;
sharing books.

&  Suggestions for changes/improvements: need more faciliies for wet
play, better equipment; should change morning hours to start later; should
do more exercise; should be able to go to the toilet when we want; would
be better if school were co-educational; should be more notice of after
school activities;, want basketball practice for first-years (secondary);
would like more conceris,

The ‘Other’ category included all comments (including irrelevant ones) that did
not fall into the above categories, such as ‘No comment’ and ‘T can’t think of

anything’.

Clearly, pupils in both age groups commented on aspects of school life that
were important to them: some pupils’ comments focused on academic aspects,
such as the subjects they liked/disliked, whereas for others opportunities to
pariicipate in games and sports seemed a high priority. One secondary pupil
seemed concerned that his efforts were unrecognised by his teachers, leading
him to comment: “Teachers don't give me commendations when { deserve
them.” For another secondary pupil, the subject of school meals was an area of
both celebration and frustration: having commented that the meals were better
than at his primary school, he went on to complain: ‘But the school keeps
changing the size of our chips. Ilike thin French fries best.’

Leaving individual remarks aside, it is evident that the category that accounted
for the highest number of comments from both primary and secondary pupils
concerned positive comments about teachers (19 per cent and 23 per cent
respectively). At each age group, far fewer negative comments were made
about teachers (five per cent for primary and ten per cent for secondary).

The other areas that attracted relatively high number of comments from both
age groups were school work, bullying and aspects of school liked best.
Interestingly, rather more secondary than primary pupils referred to school
work and bullying; reasons for this are not clear,

In general, the pattern of pupils’ responses when they were asked to give their

owncomments was encouraging the positiveremarks outnumbered the negative
ones and suggested that, overall, most pupils were contented in their school life.
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3.8 Summary

Aftitudes towards school and learning
L Q

- Teachers, teaching and discipline
B

The findings reported in this chapter suggest that the majority find |
school a positive experience.

The study identified a worrying minority — about ten per cent of
pupils — who are disatfected in their attitudes towards school. The
size of this minority was slightly larger amongst the first-year
secondary pupils than amongst those in the primary school (Table
3.1

Top primary pupils tended to hold slightly more positive attitudes
towards school than did pupils in the first year of secondary school.

The majority of pupils believed that schools had an imporiant role
to play in terms of preparing them for examinations and the world
of work (Table 3.4),

The majority of pupils in both age groups believed that their school
was well regarded. Primary school pupils, however, were more
likely to agree with the statement ‘My school is clean and tidy’
(Table 3.5).

Primary school pupils were far more likely than those in the
secondary school to say that they liked their teachers (Table 3.6),

The majority of pupils in both age groups reported that their
teachers monitored their work regularly, encouraged them to work
hard, took action when they saw anyone breaking the rules and
made it clear how pupils should behave in school (Tables 3.7 and
3.8). There were very few differences between the responses of the
primary and secondary pupils.

The primary school pupils were more likely than those in the
secondary school to agree that their teachers could keep order in
class (Table 3.8). '

The secondary school pupils were more likely to think that their
school had too many rules and the primary school pupils more
likely to agree that their school had sensible rules (Table 3.8).

About half of the pupils in both age groups said that they never had
individual discussions with their class teacher about their work
during the current school year and a similar proportion of secondary
pupils said they had never had a one-to-one discussion about their
work with other teachers (Table 3.9).
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¢  The two most popular types of lessons with both age groups were
those where pupils could work with their friends or those where =
they could make something (Table 3.10).

 Self-reported ability and behaviour =
¢ The majority of pupils in both age groups said that they worked as -
hard as they could in all/most lessons; there were no differences i
between the two age groups. The secondary school pupils, however,
were slightly more likely to think they were good at school work

and to say that they obtained good marks in all/most lessons (Table
3.11).

¢  The majority of pupils considered that they were well behaved in
school and there were very few differences in the perceptions of the
two age groups (Table 3.12).

¢  Fewerthantenpercentof pupilsineach age group had played truant
during the current school year (Table 3.13).

¢  Over half of the pupils in each age group said that they had been
bullied during the current school year; in most cases this had been
once or twice although 16 per cent of primary school pupils and 11
per cent of primary school pupils indicated that they had been
bullied often or quite often (Table 3.14).

. Qut-of-school gctivities

¢  Top primary pupils were more likely than those in the secondary
school to take part in extracurricular activities offered by the
schools {Table 3.15).

4  The majority of pupils in both age groups agreed that homework
wasimportant in helping themto do well inschool. Notunexpectedly,
the secondary school pupils spent more time on homework than
those in the primary school, about 40 per cent of whom said they
were not usually given homework (Table 3.15).

¢  Primary school pupils spent more time than those in the secondary
school reading for pleasure outside school, possibly because they
spent less time on homework. Nearly half of the primary school
pupils and about a third of the secondary school pupils said that they
read for fun (almost) every day (Table 3.16).

¢ Almost all of the pupils spent some time watching TV/videos each =
day. The majority (about two-thirds of each age group) spent upto i
three hours watching TV/videos each day (Table 3.16). However,

a minority (about one in ten of each age group) said they spent six
hours or more each day.
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About three-quarters of the pupils in both age groups spent some
time each day playing computer games (Table 3.16). However, the
time involved was not normally excessive: 43 per cent of both
groups spent up to an hour each day.

Parents’ attitudes

The majority of pupils in both age groups believed that their parents
held positive opinions about the value of education, were interested
in how their children performed at school and encouraged them to
work hard and behave well (Tables 3.17 and 3.18). There were few
differences between the responses of the two age groups.

Pupils’ comments on schools

Inthe pupils’ responses to the question ‘Is there anything else, good
or bad, you would like to write about your school?’ (Table 3.20),
positive comments outnumbered negative ones. Positive comments
about their teachers were made by about 20 per cent of the pupils
in both age groups; teachers were described as helpiul, caring, kind
and friendly. Pupils made far fewer negative comments about
teachers, Other topics which attracted relatively high numbers of
commenis from both age groups were school work, bullying and
aspects of school liked best.




CHAPTER 4
DIFFERENCES BETWEEN THE

RESPONSES OF BOYS AND GIRLS

4.1 Introduction

The purposes of this chapter are (o identify any differences between the
attitudes towards school and education of girls and boys, and to compare the
size of each gender difference found amongst top primary school children with
the size of the corresponding gender difference amongst the first-ycar secondary
pupils taking part in this study.,

The material in this chapter is ordered in the same way as in Chapter 3. Girls’
and boys’ attitudes have therefore been compared under the following main
headings:
¢  attitudes towards school and learning

teachers, teaching and discipline

¢
¢  scif-reported ability and behaviour
¢

perceptions of parental interest and home support.

Comparisons between girls and boys have normally been made in terms of the
combined percentages selecting the two positive options (‘agree a lot’ and
‘agree’). Where appropriate, differences between the percentages selecting the
most positive option (“agree a lot’) have been highlighted. The chi-square test
has been used to determine the statistical significance of any differences
between the two samples. As in the previous chapter, the five per cent level of
statistical significance has been accepted as evidence of difference between the
two groups. In the description which follows, the girls’ responses have been
described first, and statistically significant differences between girls and boys
have been highlighted by buliet points.

The figures in this chapter are designed to show whether there were any
statistically significant differences between the responses of girls and boys and,
ifthere were, which sex was more likely to opt for what we considered to be the
most positive response. Full details of the proportions of boys and girls opting
for each response are given in Tables 4.1to 4.20 in Section 4.8 at the end of this
chapter.
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4.2 Atiitudes towards school and learning

4.2.1 Like and dislike of school

The directions of any differences between the girls’ and boys’ responses to the
three statements concerned with like and dislike of school are shown in Figure

4.1,

Figure 4.1  Like and dislike of school: differences between the responses of

girls and boys

STATEMENT primary secondary

Gender more likely to select
the positive response in:

Top [ First-year

1 am very happy when I am at school
On the whole 1like being at school

Most of the time I don’t want to go to school

Girls more likely to have a more positive attitude (difference statistically significant)

Nao difference

@’ Boys more likely 1o have a more positive attitude (difference statistically significant}

Our findings show that girls in top primary and first-year secondary classes are
more likely than boys to express positive attitudes towards school (Figure 4.1
and Table 4.1). For example:

The girls were more likely than the boys to ‘agree alot’ or ‘agree’ with the
statement ‘I am very happy when I am at school’ (77 per cent compared
with 70 per cent in top primary classes; and 76 per cent compared with 68
per centin first-year secondary classes). The size of the gender difference
is similar in both sectors.

The girls were more likely than the boys to agree a lot with the statement
‘On the whole I like being at school” (33 per cent compared with 28 per
cent in the primary school; and 28 per cent compared with 17 per cent in
the secondary school). The magnitude of the gender difference was
greater amongst the first-year secondary school pupils (11 percentage

points) than amongst those at the top of the primary school (five percentage
poings).

The girls in the primary schools were less likely than the boys 1o ‘agree a
lot” or *agree’ with the statement ‘Most of the time I don’t want to go to
school” (24 per cent compared with 35 per cent, a difference of 11
percentage points). In the secondary schools, however, the difference
between the girls” and boys’ responses was smaller (34 per cent compared
with 38 per cent) and not statistically significant.
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4.2.2 Interest or boredom in lessons

The directions of any differences between the girls’ and boys’ responses to the
three statements concerned with interest or boredom in lessons are shown in

Figure 4.2 and Table 4.2.

Figure 4.2  Interest and boredom in lessons: differences between the

responses of girls and boys

Gender more likely to select

the positive response in:
Top First-year
STATEMENT primary secondary

The work [ do in lessons is interesting {0 me

T am bored in lessons

9‘. |

In a lesson I often count the minutes till breaktime

In general, the gender differences in favour of girls were slightly smaller for this
set of statements than they were for those concerned with liking for school.
There were no differences between the responses of boys and girls in cither age
grouptothe statement “The work I doinlessonsisinteresting to me’ or, amongst
the first-year secondary pupils, to the statement ‘I am bored in lessons’.
However:

At both top primary and first-year secondary levels, the girls were less
likely than the boys to say that they counted the minutes to the end in all/
most lessons (24 per cent compared with 38 per cent at the top primary
Ievel; and 19 per cent compared with 24 per cent at the first-year secondary
level),

At the top primary level girls were less likely than boys to say they were
bored inlessons (58 per cent compared with 42 per cent indicated that they
were ‘never” or ‘hardly ever’ bored in lessons). However, as stated above,
there were no differences between the responses of the secondary girls and
boys to this statement. ‘

4.2.8 The value of school and school work

The directions of any differences between the girls’ and boys’ responses to the
three statements concerned with the value of school and school work are shown
in Figure 4.3 and Table 4.3,
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Figure 4.3  The value of school and school work:

responses of girls and boys.

difierences between the

STATEMENT

Gender more Likely to select
the positive response in:

Top
primary

First-year
secondary

School work is worth doing
The work I do in lessons is a waste of time

School is a waste of time for me

e The study found that girls at the top primary level were more likely than
boys 1o express positive attitudes towards the value of school work.

Al the first-year secondary level, on the other hand, no statistically significant

differences were found between the responses of boys and girls.

4.2.4 Pupils’ perceptions of the purposes of school

The directions of any differences between the girls’ and boys’ responses to the
three statements concerned with the purposes of schools are shownin Figure 4.4

and Table 4.4,

Figure 4.4  Pupils’ perceptions of the purposes of school: differences
between the responses of girls and boys

STATEMENT

Gender more likely to select
the positive response in:

Top
primary

First-year
secondary

Schools should help us to do as well as possible
in tests and exams (like GCSE)

Schools should teach things that will be useful
when we get jobs

Schools should help us to be independent
and stand on our own two fect

Schools should help us to learn how to use
our leisure {ime

School work doesn’t help you get a job

5

H

it

H

(L)

48




As stated in the previous chapter, the majority of pupils believed that schools
should help themn to pass exams, get jobs and become independent and there
were few differences in the strength of the girls” and boys responses. However:

@  The girls, at top primary and first-year secondary level, were slightly less
likely to ‘agree a lot’ that schools should help them to learn how to use
their leisure time (18 per cent of the primary schoot girls, compared with
24 per cent of the boys, agreed ‘a lot” with this statement; I3 per cent of
the secondary girls, compared with 18 per cent of the boys, agreed ‘alot’);

@ At primary level only, the girls were more likely than the boys to ‘agree
alot” with the statement ‘Schools should help us to do as well as possible
in tests and exams’ (70 per cent compared with 63 per cent of the boys).
There were nho differences between the responses of girls and boys al the
first-year secondary level.

4.2.5 Perceived reputation of their schooi

The directions of any differences between the girls’ and boys’ responses to the
two statements concerned with pupils’ perceptions of the reputation of their
school are shown in Figure 4.5 and Table 4.5,

Figure 4.5  Perceived repuiation of their school: differences between the
responses of giris and boys

Gender more liliely to select
the positive response in:

Top First-yzar
STATEMENT primary secondary

People think this is a good school

My school is clean and tidy

In general, the girls were more likely to respond positively to these statements
and the differences between boys and girls tended to be greater at the top
primary than at the first-year secondary level,

@ The primary and secondary school girls were more likely than the boys to
perceive their school as ‘always’ or ‘nearly always’ clean and tidy (85 per
cent of the primary school girls compared with 78 per cent of the boys;
‘T4 per cent of the secondary girls compared with 64 per cent of the boys).

@  Within the primary schools, the girls were more likely than the boys to
‘agree a lot” or ‘agree’ with the statement ‘People think this is a good
school” (85 per cent compared with 81 per cent). There were no
differences between the responses of the secondary school girls and boys.
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4.3. Teachers, teaching and discipline

4.3.1 Liking for teachers

The direction of any differences between the girls” and boys’ responses to the
statement ‘I like my teacher(s)’ is shown in Figure 4.6 and Table 4.6.

Figure 4.6  Liking for teachers: differences betwesn the responses of girls

and bhoys
Gender more likely to select
the positive respomse in:
Top First-year
STATEMENT primary secondary
I like my leachers

& At the top primary and first-year secondary level, the girls were more
likely than the boys to say that they ‘always’ liked their teacher(s) (49 per
cent of the primary school girls compared with 37 per cent of the boys; 18
per cent of the secondary school girls, compared with 13 per cent of the
boys).

As noted in Chapter 3, the large difference in the proportions of primary and
secondary school pupils saying that they always liked their teacher(s) can
probably be explained by the fact that the primary school pupils were thinking
about one teacher (their class teacher) whereas the secondary school pupils
were thinking about all the teachers who taught them,

4.3.2 Ensuring the quality of pupils’ work

The directions of any differences between the girls’ and boys’ responses (o the
four statements relating to the strategies their teachers used to ensure the quality
of pupils’ work are shown in Figure 4.7 and Table 4.7.

In general, there were few differences between the responses of girls and boys
to this set of statements. The majority of the girls and boys at both levels
perceived their teachers as trying hard to encourage high quality work (see
Section 3.3.2). Only one statistically significant difference was found;

®  The upper primary girls were more likely than the boys to agree that their
teacher ‘always’ marked their work (59 per cent compared with 55 per
cent), There were no differences between the responses of the girls and
boys at the first-year secondary level.
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Figure 4.7

Ensuring the quality of pupils’ work: differences batwesn the
responses of girls and boys

STATEMENT

Gender more likely fo select
the positive response in:

Top
primary

First-year
secondary

My teacher(s) always/usually/hardly
ever marks my work

My teacher(s) makes sure we do any homework that is set

My teacher(s) tries hard to make me work
as well as T am able/are fairly easily satisfied/
don’t seem {0 care whether T work or not

My teacher(s) tells me when 1 do my work well

4.3.3 Maintaining discipline

The directions of any differences between the girls’ and boys’ responses to the
statement focusing on maintaining discipline within and outside the classroom
are shown in Figure 4.8 and Table 4.8,

Figure 4.8  Maintaining discipline: differences between the responses of
giris and hoys
(zender more likely to select
the positive response in:
Top first-year
STATEMENT primary secondary

My teachers can control the class
My school has sensible rules

Discipline in school about right

The teachers in my school take action when they
see anvone breaking school rules

My teachers make it clear how we should behave
in school

No. of rules about right (bovs say too many)
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There were very few differences between the responses of girls and boys to this
set of statements. The majority of boys and girls in both age groups expressed
positive attitudes towards the way teachers maintained discipline in their
schools. However:

@

At the top primary and first-year secondary level, the girls were more
likely than the boys to say that the number of rules in their school was
‘about right’ (83 per cent compared with 75 per cent of the boys at the top
primary level; 75 per cent compared with 67 per cent of the boys at the
first-year secondary lavel).

On the other hand, the gitls at the first-year secondary level were less
likely than the boys to ‘agree a lot” with the statement ‘My school has
sensible rules” (24 per cent compared with 30 per cent of the boys), Itis
possible, however, that this apparent contradiction can be explained by the
fact that rules concerned with school uniform tend to be particularly
disliked by secondary-school girls.

4.3.4 Talking individually to teachers

Figure 4.9 and Table 4.9 show that there were no differences between the girls’
and boys’ responses to the statements concerned with talking to teachers about
their school work,

Figure 48  Talking individually to their teachers: differences betwesn the

responses of girls and boys

Gender more likely to select
the positive response in:

Top First-year
STATEMENT primary secondary
How often have you talked to your class teacher
about your school work? = =
How often have you talked to other {eachers
about your school work? NA ™

52



4.3.5 Tvpes of lessons liked

The directions of any differences between the responses of girls and boys to
statements concerned with the types of lessons liked are shown in Figure 4.10
and Table 4.10.

Figure 4.10 Types of lessons liked: differences hetween the responses of

giris and boys
Gender more likely to select
the positive response in:
Top First-year
STATEMENT primary secondary
I like lessons where I can work with my friends =
1 like lessons where 1 can work on my own =
I like lessons where I can make something
I like lessons where we tatk about our ideas = =

The majority of pupils in both age groups agreed that they liked lessons where
they could work with their friends, lessons in which they had discussions and
lessons in which they could make something (see Chapter 3). They were less
keen on lessons where they could work on their own. However, there wete a
few statistically significant differences between theresponses of girls and boys.

&

The top primary and first-year secondary girls were less likely than the
boysto ‘strongly agree’” withthe statement ‘Iikelessons where I canmake
something’ (58 per cent compared with 69 per cent of the boys at the
primary level, 50 per cent compared with 62 per cent of the boys at the
first-year secondary level).

Girls atthe top primary level were more likely thanthe boys to ‘agree alot’
that they liked lessons where they could work on their own (21 per cent
compared with 16 per cent of the boys). There were no differences
between the girls’ and boys’ responses at the first-year secondary level,

Girls at the top primary level were slightly less likely to ‘agree alot’ with
the statement ‘Iike lessons where I can work with my friends’ {63 per cent
compared with 69 per cent of the boys). There were no differcnces
between the responses of girls and boys at the first-year secondary level.



4.4. Self-reported ability and behaviour

4.4.1 Pupils’ perceptions of their ability and perseverance

The directions of any differences between the girls’ and boys’ responses fo the
statement concerned with their perceptions of their own ability and perseverance
are shown in Figure 4.11 and Table 4,11,

Figure 4.11 Perceptions of ability and perseverance: differences hetween
the responses of girls and boys

Gender more likely to sefect
the positive response in:

Top First-year
STATEMENT primayy secondary

I work as hard as I can in school

Pupils’ perception of how good s/be is at school work =

I get good marks for my work

Pupiis’ perception of how good teachers
think s/he is at school work

|
H

There were no statistically significant differences between the responses of the
boys and girls in either age group in terms of their responses to the statement
‘T get good marks for my work’, or interms ol their perceptions of their teachers’
estimation of their ability. However:

&  (Girls at the top primary and first~year secondary levels were more likely
to say that they worked as hard as they could in all/most lessons (91 per
cent of the top primary girls compared with 79 per cent of the boys; 89 per
cent of the first-year secondary school girls compared with 84 per cent of
the boys. The difference was larger at the primary level (12 percentage
points compared with five percentage points at the first-year secondary
level).

#  The top primary girls were more likely than the boys to rate their ability
at school work as “as good as most of my class’ (72 per cent of the girls
compared with 60 per cent of the boys). Interestingly, the girls were less
likely to rate themselves as betier than most of their class (13 per cent
compared with 17 per cent of the boys) and not as good as most of their
class (15 per cent compared with 22 per cent). There were no differences
in the responses of the girls and boys at the first-year secondary level,
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4.4.2 Behaviour in school

The directions of any differences between the girls’ and boys’ responses to the
statements focusing on their behaviour in school are shown in Figure 4.12 and
Table 4.12.

The girlsin both age groups tended to see themselves as betier behaved than the
boys and fewer had received punishments, such as lines, being kept in, or
having detentions during the school year of the survey.

Figure 4.12 Behaviour in school this year: differences between the

responses of girls and boys

Gender more likely to sefect
the positive response in:

Top First-year

STATEMENT

primary

secondary

How would you describe your behaviour in class
and around school this year?

How often have vou had punishments, such as lines,
detention, being kept in, etc. this year? (girls less often)

Our comparisons show that:

@ The top primary and first-year secondary girls were more likely than the
boys to say that they were always or usuaily well-behaved (86 per cent of
the primary girls compared with 70 per cent of the boys; 86 per cent of the
secondary girls compared with 75 per cent of the boys).

® The girls were also more likely to say that they had never received any

punishments during the cwrent school year (59 per cent of the primary
girts compared with 30 per cent of the boys; 54 per cent of the secondary
girls compared with 29 per cent of the boys).

4.4.3 Truancy and bullying

The directions of any differences between the girls” and boys’ responses to the
questions on truancy and bullying are shown inFigure 4.13 and Tables 4.13 and

4.14.

Our comparisons show that;

@

The girls at the top primary and first-year secondary level were less likely
than the boys to have played truant (six per cent compared with nine per
cent of the boys at the primary level; six per cent compared with 12 per
cent of the boys at the first-year secondary level),
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Figure 4.13. Truancy and bullying: differences between the responses of

girls and boys
Gender more likely to select
the positive response in:
Top First-year
STATEMENT primary secondary

Have you ever played truant this year?
(girls truant less)

Have you ever been bullied this year?

!
|
:

As Figure 4.13 shows, there were no statistically significant differences
between the responses of girls and boys with regard to having been bullied.

4.4.4 School-related activities

The directions of any differences between the girls” and boys’ responses to the
questions on school-related activities are shown in Figure 4.14 and Table 4.13,

Figure 4.14 School-related activities: differences between the responses of

girls and boys

STATEMENT

Gender more likely to select
the positive response in:

Top
primary

First-year
secondary

Participation in lunch hour/after school activities

How many hours each day do you normally spend
doing homework? (girls spend more time)

Homework is important in helping me to do well
at school

e  Fewer of the secondary girls (59 per cent, compared with 66 per cent of
the boys) reported taking part in such activities. There were no differences
between the responses of the girls and boys ai the top primary level.

e ‘The girls at the top primary and first-year secondary level tended to spend
longer doing homework than the boys. The difference was more marked
at the first-year secondary level where 38 per cent of the girls, but only 27
per cent of the boys, spent one and a half hours or more each day on

homework,

@  Although the majority of the girls and boys in both age groups ‘strongly
agreed” or ‘agreed’ with the statement that homework was importan{ in
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4.

helping them to do well at school, the percentages were slightly higher for
the girls at the primary level (87 per cent compared with 84 per cent).
There were no differences between the responses of girls and boys at the

first-year secondary level.

4.5 Qut-of-school activities

The directions of the differences between the girls’ and boys’ responses to
questions relating to leisure activities are shown in Figure 4,15 and Table 4.16.

Figure 415 Leisure activilies: differences bhetween the responses of girls

and boys
Gender more Jikely to select
the positive response in:
Tap First-year
STATEMENT primary secondary

How often do you read for fun outside school?
(girls spend more time)

How many hours each day do you watch TV or videos?
(boys spend more time)

How many hours cach day do you play computer games?
{bovs spend more time)

Our comparisons suggest that girls tend to spend much more time out of school
reading for pleasure, whereas boys spend more time playing computer games
and, to a lesser extent, watching TV and videos.

The girls at the top primary and first-year secondary level were much more
likely than the boys o report reading for pleasure outside school (almos!)
every day (57 per centcompared with 34 per cent of the boys at the primary
Ievel; 47 per cent compared with 28 per cent of the boys at the secondary
level).

The top primary girls reported spending less time waiching television or
videos than the boys (26 per cent, compared with 32 per cent of the boys,
said they spent four hours or more watching TV or videos each day). There
were no differences between the responses of the girls and boys atthe first-
year secondary level,

The top primary and first-year secondary gitls were less likely than the
boys to play computer games (66 per cent of the top primary girls
compared with 86 per cent of the boys, played computer games; 62 per
cent of the secondary girls, compared with 84 per cent of the boys, played
computer games cach day),

57



4.5 Parents’ attitudes

There were a number of statements and questions inthe questionnaire concerned
with pupils’ perceptions of their parents’ attitudes to school and education.
These fell into two main groups: those concerned with their parents’ views on
the value of education; and those concerned with parental interest and support.

4.5.1 Parents’ views about the value of education

The directions of any dilferences between the responses of girls and boys to the
statements relating to the pupils’ perceptions of their parents’ opinions about
the value of education are shown in Figure 4.16 and Table 4.17.

Figure 4.16 Parents’ opinions abowi the value of education: differences
between the responses of boys and girls

Gender more likely to select
the positive response in:

Top First-year
STATEMENT primary secondary

My parents think it is important for me to do well
at school = =

My parents think school is a waste of time

As Chapter 3 shows, the majority of pupils in both age groups believed that their
parents held positive opinions about the value of education and there were few
differences between the girls” and boys’ responses. For example, there were no
differences between the responses of boys and girls to the statement ‘My
parents think it is important for me to do well at school’. However:

®  The top primary girls were slightly more likely than the boys to ‘disagree
a lot” with the statement ‘My parents think school is a waste of time’ (89
per cent compared with 83 per cent). There were no differences between
the responses of the secondary girls and boys to this statement,

4.5.2 Parental interest and support

The directions of any differences between the responses of boys and girls to the
questions and statements concerned with parental interest and support are
shown in Figure 4,17 and Table 4.18.

There was only one difference between the responses of the girls and boys to
this set of questions and statements.
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Figure 4.17 Perceptions of parental interest and support: differences
between the responses of girls and boys

Gender more likely to select
the posifive response in:

(more boys thought their parents wanted them fo
get a job as soon as possible)

My parents are interested in how 1 do at school
My parents come to school parents’ evenings

My parents make it clear that I should behave well
at school

My parents make sure | do my homework

Top Firs{-year
STATEMENT primary secondary
Parents want child to stay on in education after 16 NA

@ The first-year secondary school girls were less likely than the boys to
believe that their parents wanted them to leave school and get a job as soon
as possible (four per cent of the girls compared with 11 per cent of the
boys). Itisinteresting to note that this difference is reflected in the pupils’

own views (see below).

4.6 The pupils’ own post-16 intentions

The directions of the differences between girls’ and boys’ responses to the
question concerned with their post-16 intentions are shown in Figure 4.18 and

Table 4,19,

Figure 4.18 Post-16 intentions: differences between the responses of girls

and hoys
Gender more likely to select
the positive response in:
Top First-year
STATEMENT primary secondary

Expect to stay in education after taking GCSE

@ The girls, at the top primary and first-year secondary level, were more
likely than the boys to intend to remain in education and less likely to
intend to leave school as soon as possible (nine per cent of the top primary
girls compared with 19 per cent of the boys and six per cent of the first-
vear secondary girls compared with 18 per cent of the boys intended to

leave school as soon as possible),
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The pupils were asked whether they had decided what job or carcer they would
fike to have when they left school. Those who had decided were asked to give
the name of the job or career. About two-thirds of the top primary school pupils
and 70 per cent of those in the first year of secondary school said they had
atready decided what they wanted to do.

The jobs most frequently selected by girls were:

L]

teacher (13 per cent of primary and 12 per cent of secondary),
hairdresser/beautician (12 per cent of both age groups),

working with animals (nine per cent of primary and 12 per cent of
secondary),

Tawyer (six per cent and seven per cent);

nurse (six per cent of both age groups);

doctor (four per cent of both age groups);

nursery nurse {two per cent of primary and six per cent of secondary);

& AClress

e air hostess:l- {each selected by about four per cent of both age groups).
# arfist,

The jobs most frequently mentioned by boys were:

® & & & & @

foothaller (21 per cent and 18 per cent),
the police force (seven per cent and four per cent);
RAF or Navy pilot (five per cent and three per cent);

airline pilot

chef/baker

doctor (each selected by about three per cent
fireman of both age groups).

mechanic

working with computers.

Clearly, many of the pupils will change their minds as they grow older and
become more realistic. For example, the job most frequently mentioned by
boys was ‘footballer’. It seems likely that most of these boys will opt for more
realistic jobs as they become more mature.
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4.7. Summary

- Attitudes towards school and learning

~ ®  Inboth age groups, the girls were more likely than the boys to say -
that they tiked school (Figure 4.1). e

The girls were slightly less likely to admit to boredom in lessons,
but there were no differences in the girls’ and boys’ ratings of ©
school work in terms of interest (Figure 4.2).

At the top primary level, the girls held more positive attitudes than :
the boys towards the value of school and school work, but these
differences were not found at the first-year secondary level (Figure
43). i

The majority of pupils of both sexes thought that schools should
help themto do as well as possible (intests and public exams), teach
them things that would be useful to them when they got jobs and .
help them to become independent. They also believed that school
work would help them to get a job. Boys, however, were slightly @
more likely to agree that schools should help them to learn how to
use their leisure time (Figure 4.4).

There were no gender differences between the gitls and boys in |
terms of their response to the statement ‘People think this is a good
school’; the majority of pupils agreed with the statement. However
the girls in both age groups were morelikely to say that their schools
were clean and tidy. There is no obvious explanation for this
(Figure 4.5). .

i Teachers, teaching and discipline i
%  The girls were more likely to say that they liked their teachers, but
there were few differences between the girls” and boys’ perceptions :
of the ways their teachers tried to ensure the quality of their work,
or of their teachers’ effectiveness in maintaining discipline (Figures : =
4.6and 4.7). .

Self-reported ability and behavieur
¢  The girls were more likely to be well-behaved, less likely to have
received punishments such as lines or detentions, and more likely
to say that they worked hard at school (Figures 4,11 and 4.12).
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¢  Thegirlswerelesslikely tosaythat they had played truant, but there ;.
were no differences between the proportiois of the boys and girls
being bullied (Figure 4.13). ‘

¢  Although the top primary girls had very slightly lower perceptions

found at the first-year secondary level. There were no differences
between the girls and boys in terms of how they thought their
teachers rated their ability (Figure 4.11),

Out-of-school activities
. & The girls tended to spend more time than the boys each day on
homework, more time reading for pleasure, less time watching TV &

and videos. Boys were more likely to play computer games (Figure
4,15, :

- Perceptions of parents’ attitudes :
o There were very few differences between the girls’ and boys’
perceptions of parental support for their education, but slightly

school as soon as possible. This was reflected in the pupils’ own
reported intentions (Figures 4,16 fo 4.18). It should, however, be

carliest possible opportunity were relatively small (19 per cent of
the top primary boys and nine per cent of the girls, compared with
18 per cent of the first-year secondary boys and six per cent of the
girls). :

.- Future careers

. 4 About two-thirds of the top primary school pupils and 70 per cent
of the first-year secondary school pupils said they had already
decided on their future career. The most popular jobs with girls
were teacher, hairdresser/beautician, working withanimals, lawyer, &
nurse and doctor. The most popular jobs with boys were: footballer,
the police force, and RAF/Navy pilot. ”
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4.8 Tables comparing the responses of boys and girls

Table 4.1 Likes and dislike of school: the responses of boys and girls

compared
Primary Secondary
Boys Girls Boys Girls
J LS17:1 RO 628 H0% | 635 100% | 495 100% | 508 100%
Fam very happy when I am at school
Agreealot ... 83 133% | 128 202% 1 48 9% | 73 145%
ARTEE (. 355 365% | 359 56.5% | 289 385% | 311 612%
131 208% | 111 175% | 87 176% | 65 127%
42 68% 1 26 4l%| 35 Ul1% |, 4 87%
12 20% 9 13% | 15 3i% | 13 2%
3 5% T 4% - - i 2%
On the whole Like being at school
Agree alot oo | 174 207% 1 208 327% | B4 170% | 143 28.1%
AZIEE e 331 528% | 314 494% | 318 643% ; 279 349%
NOLSUIE <o 62 99% | 78 123% ; 40 80% | 39 T8%
DISBERE vocvv e 4 T0% 24 38%: 39 78% | 22 44%
Disagree alol .o 15 24% | 11 8% 13 27% | 3 46%
MISSITE ooerv et eneciees 2 3%, - - 1 2% 1 2%
Most of the lime [ don’t want to go
lo school
Agree alol..oeiricinienres 76 121% 1 47 73% . 60 120% | 38 6%
AR e, 142 227% | 103 16.2% | 130 263% : 133 262%
NOLSIE e 64 1029% | 88 138% | 4% 99% | 42 83%
DISAZEE oo 212 338% § 240 377% | 178 359% . 193 38.0%
Disagree alot ...cooveeinioniconnnns 132 210% | 154 242% | 16 154% | 100 19.6%
MSSINE 1o 2 3% 4 1% 2 A% 1 2%
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Table 4.2 Interest or boredom in lessons: the responses of boys and girls

compared
Primary Secondary
Boys Girls Boys Girls
Total o 628 100% | 635 100% | 495 100% | S08  100%
The work I do in lessons is
injeresting to me
AR 1ESS0DS (oo 111 176% | 128 202% | 60 12.2% | 71 14.1%
Most [eS8008 v 207 473% | 296 46.7% | 255 51.6% | 238 469%
Some 188008 v 183 292% | 182 287% | 154 31.1% | 174 343%
Hardly any lessons ................ 28 44% | 18 29% | 14 29% | 17 34%
NO 1888018 1oovvvie e 6 9% 8§ 9% | 10 20% 5 10%
MESSIE oovvree oo 4 6% 4 1% 1 2% 2 A%
I am bored in lessons )
ATl 1ESS0NS (oo 22 35% | 10 16% | 12 25% 9 17%
MOSLIESSONS oo 47 T4% | 20 32% 0 31 62% | 31 61%
Some 1eSS0nS8 .o 293 466% | 234 368% | 229 463% | 233 459%
Hardly any lessons .............c.... 193 308% | 262 413% | 184 372% | 1% 387%(
No Iessons ....ccoovvvreivnreinsininns T1O112% | 104 164% 0 38 17% | 39 7.46%
Missing oo 2 4% 5 %) - - - -
In alesson, I often count the minutes
till breaktime
AlLLESSONS (oo 138 219% | 64 101% | 37 115% | 30 358%
Most 1885008 .o, 9% 157% | 86 135% | 62 126% | 67 132%
Some 1888008 .ooveieeiincs e 165 263% | 209 329% | 177 357% 204 402%
Hardly any lessons ... 118 189% | 164 258% | 113 229% | 136 265%
NO IESSONS coevieee e 105 16.8% | 112 176% | 85 172% | 70 138%
MESSINE vt 3 4% 0t 1% 1 2% 1 2%




Table 4.3 The value of schoo! and school work: the responses of boys and
girls compared

Primary Secondary
Boys Girls Boys Girls
Total v 628 100% | 635 100% | 495 100% | 508 100%
School work is worth doing
Agreealot ..o, 257 409% | 311 490% | 192 387% | 195 384%
ABIEE o s 300 49.1% | 280 44.1% | 265 535% | 276 343%
NOLSHIE v e 33 052% | 21 42% | 12 24% | 13 6%
DHSAgIee e 14 22% 5 8% | 14 28% 9 19%
Disagree 2100 ....ocvvviecnes e 11 17% 9 14% | 10 21% | 11 212%
MESSIAE oo 5 7% 3 5% 2 5% 3 0%
The work I do it lessons is a waste
of time
AR IESSONS oo 13 20% § 13% T 13% 2 A%
Most lessons 18 28% 9 15% 7 14% 9 19%
Some lessons 9 127% 0 49 7% | 57 116% . 56 111%

Hardly any lessons ................. | 183 292% | 141 222% {158 319% | 166 327%

N0 IESS0RS oo 328 523% 1423 666% (261 S527% 271 534%
MISSING .o T 11% 5 8% 5 11% 3 6%
School is @ waste of time for me

ARIEEATO v 9 14% | 8 13% | 8 17% | - -

AEIEE oo e 12 18% 8 13% | 11 22% | 12 25%
NOtSUTR oo 38 61% | 21 33% | W0 41% | 20 40%
DHSBZIeE v 174 278% | 126 19.8% | 148 300% | 157 310%
Disagree alot. oo, 393 623% | 470 T41% | 306 618% | 316 623%
MISSINE wevvvrrvees e 2 4% 2 3% 1 2% 1 2%




Table 4.4 Puplls’ perceptions of the purposes of school: the responses of
boys and girls compared

Primary Secomdary
Boys Girls Boys Girls
Total oo, 628 100% : 635 100% ;495 100% | 508 100%
Schools should heip us to do as well
as possible in tests and in exams
(like GCSE)
Agree alot . 399 63.6% 447 T04% | 366 T39% | 408 804%
ABTCE Looivierrieisceriine e 188 301% {168 265% | 116 235% . 85 16.8%
NOLSUIE ..o 2 34% 1 10 i6% T 14% 5 16%
DHSAETEE coovv e 11 17% 6 10% 3 6% 4 8%
Disagree 100 ..o 7 11% i 5% 1 2% i 2%
2 3% - - 2 A% 2 3%
Schaols should teach things that will
be usefil whenwe get jobs
Agree alot .o 435 693% | 418 639% | 342 69.1% | 381 T3.0%
AGIER e 153 244% | 168 265% | 135 273% 1112 22.1%
NOLSUFE .o 8 29% | 34 33% 9 18% | 13 25%
DIsagree ..o vvveeeiie e, 4 22% | 10 16% 7T 15% 2 4%
Disagree alot ...occccoriivvncvcenn | 2 3% 1 1% 1 2% | - -
MESSINE .o 6 9% 3 5% - - - -
Schools should help me o be independent
ard stand on py own fwo feet
Agree Aol ..o, 283 451% | 292 46.0% | 200 403% | 223 44.0%
ABIRR oo 256 408% | 255 402% | 237 480% | 244 48.1%
NOESUIE Lo 52 B3% | 48 T6% 36 T3% 1 25 5.0%,
Disagree ..o, I8 29% | 26 41% | 18 36% | 13 25%
Disagree alot ..o, 11 17% 8 13% 4 8% 1 2%
MISSIIE oo 7 12% 4 0% | - - 1 2%
Schools should help us to learn how
1o use our sparefeisure time
Agrecalot . 152 243% | 114 179% | 8 175% | 65 127%,
ARTEE oo 200 322% | 239 3706% | 189 381% | 171 338%
NOESIE .. 103 164% | 136 214% | SO 102% | 78 154%
Disagree .....cc.oocoveecrinrincnniinnnnns 105 167% | 99 156% | 108 219% | 136 267%
Disagree alot ..o 61 98% | 46 73% | 60 121% | 57 113%
MISSIE oo 4 &% 2 3% I 2% I 2%
School work doesn’t help you ger a job
Agree alot s 19 30% | 12 19% 9 19% 9 18%
ABIES e s 18 28% | 23 36% | 15 3i1% | 10 20%
NOUSUIR v 33 055% | 37 59% | B3 46% ¢ 16 31%
Disagree ..o, 143 227% 1133 210% | 123 249% | 141 278%
Disagree 2100 .ocomviviececnne, 408 630% | 427 673% | 324 635% |33 650%
MISSING ..o e 5 8% 2 3% | - - 2 3%
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Table 4.5 Parceivad reputation of their school: the responses of boys and
girls compared

Primary Secondary
Boys Girls Boys Girls
Total ..o 628 100% | 635 100% | 495  100% | 508 100%
People think this is a good school

Agree alot .o 245 39.1% | 288 454% | 185 374% 197 338%
AR oo 263 418% | 249 392% | 249 504% | 232 456%
9% | 73 1U3% 35 72% | 39 11.7%
40% | 12 18% | 20 40% | 12 23%
23% 7 10% 5 11% 12%
8% 7 11% | - - 3%
341% 288 454% | 74 150% | 119 235%
438% | 276 435% | 43 492% | 256 503%
182% | 59 94% | 113 225% 107 211%
17% 4 6% 21 S54% | 18 33%
21% T 10% | 32 65% 8 1e&%

2% 1 2% 5 10% | ~ -

Table 4.6 Liking for teachers: the responses of boys and girie compared

Primary Secondary

Boys Girls Boys Girls

Total oo 628 100% | 635 100% | 495 100% | 508  100%
1like my teacher(s)

ATWEYS oo 231 368% | 308 485% | 65 131% | 91 179%
Nearly always 182 200% | 191 30.1% | 198 400% | 183 361%
Sometines 153 244% | 101 160% | 192 387% | 201 39.7%
Hardly ever ..o, 3 50% | 13 21% | 20 40% | 25 49%
WEVET oo 2 44% 1 19 29% | 21 42% 7 14%

MUSSING v 3 4% 3 4% | - - - -
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Table 4.7 Ensuring the quality of pupils’ work: the responses of boys and
girls compared

Primary Secondary
Boys Girls Boys Girls
Total v 628 100% @ 635 100% | 495 100% | 508 100%
- My teacher(s):
always marks my work .............. 342 545% | 376 393% | 195 394% | 166 32.7%
usually marks my work ... 262 418% | 250 393% | 279 564% | 313 61.6%
hardly ever marks my work ........ 22 35% 7 10% | 20 41% | 27 54%
MESSINE oo 2 3% 2 3% I 2% 1 2%
My teacher(s) makes sure we do any
homework that is sef
AIWEYS e 383 610% | 403 635% 271 347% 300 59.1%
Nearly always .......cococoovvinracennne 150 240% | 140 22.1% | 182 368% | 174 343%
SOMEHMES ..o 63 100% | 61 946% | 30 61% | 27 54%
Hardly ever..oooooevre e 12 19% | 13 20% To13% 6 12%
NEVEL oo e 12 20% | 10 L5% & 11% | - -
1% k1o U RUOUORRO 7 11% 8 13% | - - - -
w1
tries hard fo make me work as well
aslamable ... 336 834% | 544 857% | 38T T82% | 388 Tod%
is fairly cagily satisfied ................ Bl 130% | 85 134% | 95 192% | 110 217%
doesn’t seem o care whether
Tworkornot .....cocoocoeeiiniccin, 9 14% 4 6% 9 18% g 19%
MUSSIRG oo 2 3% 2 3% 4 8% | - -
My teacher{s) tells me when I do my
school work well
AIWEYS e e 310 494% | 311 489% | 230 465% | 222 437%
Nearly always ..o 202 322% | 207 32.6% | 189 382% | 193 38.1%
Sometimes .....co..ocovovericeeennnns 91 144% 1104 163% | 54 110% | 70 13.8%
Hardly ever........cconicinnenn. 15 23% 5 8% | 15 30% | 17 34%
NEVET oot e 9 15% 6 9% 4 8% 5 10%
MISSINE oo i 2% 3 4% 2 4% - -
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Table 4.8 Maintaining discipline: the responses of boys and girls compared

Primary

Secondary

Boys

Girls

Boys Girls

628 0% i 635 100%

495 100% | 508 100%

The teachers in my school fake action
when they see anyone breaking school rules

SOMEBLIMES .oovvivivricerieers e

406 647% | 401 63.1%
163 260% | 176 27.7%

39 62% | 44 69%
12 19% 9 15%
5 8% 3 4%
2 4% 2 4%

304 613% 333 657%
151 304% | 142 280%
29 58% | 30 59%
1.6% 2 4%
8% 1 - -
2% | - -

T =]

My teacher(s) makes it clear how we
should behave in school

Sometimes

L 472 T52% | 309 802%

110 176% | 91 144%

32 051% 1 25 40%
3 5% 6 10%
7 12% 1 2%
3 5% 1 2%

363 133% | 373 T35%
163 208% | 109 21.4%
% 53% | 23 46%
2 4% I 2%

1 2% | - -
- - 1 2%

311 495% | 382 601%

198 315% | 173 273%

83 132% : 57 89%
20 33% 8 12%
15 24% 0 13 20%

2% 3 4%

114 231% | 124 244%
246 497% | 212 41.7%
102 206% | 135 266%
19 39% | 22 44%
11 22% ¢ 14 28%
3 6% 1 2%

229 365% | 254 400%
306 487% | 305 480%
43 69% | 41 64%
41 66% | 32 3%
8 12% 3 4%

1% | - -

147 287% {124 24.4%
283 57.1% | 294 579%
2 43% | 40 80%
33 66% | 43 E6%
0 20% 5 10%
- - 1 2%

Do you think the discipline in your school is:
100 SHICE? s

39 63% | 24 38%

71 144% | 58 114%

aboutright? .. | 596 B85% | 586 923% | 406 820% | 421 825%
not siict enough? . 28 44% | 20 32% | 17 34% | 28 54%
MISSIBE ..o, 5 9% 4 6% 1 2% 2 3%
Does your school have:
100 1uany les? e 123 196% | 68 107% | 146 295% | 111 21.8%
about the right number of rules? .. | 472 752% | 527 83.1% | 330 66.7% | 380 749%
notenoughrales? ... B 45% | 37 39% | 16 32% | 16 32%
MISSINE .o 5 8% 2 A% 3 8% I I%
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Table 4.9 Talking individually to teachers: the responses of boys and girls

compared
Primary Secondary
Boys Girls Boys Girls
Total «voeoviiiie, 628 100% | 635 100% | 495 100% | 508 100%
Have you taiked to your class teacher
about your work this year?
Yes, often oo, 49 T78% | 39 93% | 46 93% ! 33 66%
Yes, SOMENES ovveeeeriveerieren o, 252 401% 223 332% | 203 416% | 214 42.1%
No, never 325 S518% {350 532% | 237 478% | 247 48.9%
MISSING ..o 2 3% 2 3% |10 19% | 13 26%
Have you talked to other teachers
about your work?
Yes, often oo NaA  NAINA NA | 45 92% | 34 67%
Yes, SOmetmes ........ocoovveninns NA NA | NA NA | 202 409% | 201 39.6%
NO, DEVEL (i NA NA | NA NA | 237 479% | 263 51%%
MISSIRG ..o NA NA/NA NA | 11 20% | 16 19%
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Table 4.10 Types of lessons liked: the responses of boys and girls compared

Primary Secondary
Boys Girls Boys Girls
Total oo 628 100% | 635 100% | 495 100% | 508 100%
1like lessons where I can work with
my friends
Agreealot..ien 435 692% | 397 625% | 306 618% | 318§ &27%
AZICL i 157 249% | 177 279% | 171 34.6% | 162 319%
NOLSUTE oo 6 8% | 36 56% 6 12% | 12 24%
DISAGIEE ....ocere e 12 1%% | 13 21% T 13% | 13 26%
Bisagree alot ...cooooviiciiceiene 15 24% | 12 19% 3 6% 2 3%
MIESSIBE e v 4 8% | - - 1 2% i 1%
Hike lessons where I can work
O 1y oWn
157% {135 213% | 55 110% | 8 1635%
328% i 218 344% | 205 415% | 201 39.6%
159% © 99 156% | 57 114% | 47 92%
DISBERE o, 134 213% : 111 175% | 108 2195% | 118 233%
Disagree alot ..o 8 137% | 68 107% 69 140% : 56 11.0%
MUSSIBE v 4 6% 3 5% 1 2% 2 4%
Ilike lessons where I can make
something
Agree alot ..o 433 690% | 369 582% | 307 62.0% | 251 495%
ABIE e 156 248% | 207 325% | 135 31.3% | 206 40.5%
NOESUIE o1 20 33% | 30 47% | 12 24% | 18 33%
DASARIOE ..o 16 16% ! 14 23% | 17 33%: 24 47%
Disagree alot .o.ooovvvniirivnrienn,s 6 5% 12 19% 5 16% 9 1.7%
MESSING ..o e, 1 5% 2 4% - - -
I like lessons where we talk about
our ideas ‘
A 235 374% | 211 333% | 160 323% | 153 302%
251 400% | 273 43.1% | 236 47.7% | 252 496%
50 80% | S8 91% 1 31 62% | 40 9%
57 %1% | 68 107% | 52 105% | 39 78%
32 31% 0 23 36% ¢ 17 34% ¢ 22 44%
2 A% 2 3% - - i 1%
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Table 4.11 Perceptions of ability and perserverence: the responses of boys
and girls compared

Primary Secondary
Boys Girls Boys Girls
Total e, 628 100% | 635 100% | 495 100% | S08 100%
I'work as hard as I car in school
ANTESS0DS oo e 179 28.6% | 240 379% | 112 22.6% i 191 37.6%
Most 185008 ..o, 315 503% 334 527% | 303 613% ! 259 505%
Some 158078 <-oovccereeere e 118 i88% [ 59 92% | 69 139% | 54 106%
Hardly any fessons ................. 8 13% 0 1% 1.4% 2 4%
N ESSO1S oo 3 5% 1 1% 1% 1 2%
MiSSIng ..o, 4 6% | < - 2% 2 3%
How good do you think you are at
school work?
Better than mostof my class ... | 106 169% ; 83 13.0% | 80 162% ; 62 122%
As good as mostof my class ... | 378 60.1% | 4534 715% | 358 T24% |384 157%
Notas good asmostof my class . | 136 21.7% | 95 150% | 54 109% | 57 113%
MASSIIE vvovcorvvvecmnnrinnreecnneniinens 8 1% 3 4% 2 4% 4 8%
I get good marks for my work
ALLIESSONS ...ovcciiniiaaeesinaneenes 4 Ti1% | 42 66% | 38 T7% | 42 84%
OBt IBSSORS vovv v, AL 432% 1303 478% 270 345% | 285 S6.1%
Some JE8S008 i e 24T 393% ;252 397% (172 347% ;163 32.0%
Hardly any lessons 51 81% | 31 48% 9 18% | 13 25%
NOIESSONS oo s 11 17% 6 9% 4 9% 4 9%
MISSIIZ oo 4 6% 1 2% A% 1 1%
How do yout think vour teachers
would describe your school work?
Better than mostof my class ......| 79 126% | 75 118% | 63 128% | 39 117%
As good ag most of iy class ... 457 728% | 499 772% | 378 T63% |38 T6.6%
Notas good as mostof myclags .. | 86 137% | 63 99% | 49 i00% | 53 105%
MIBSING e 5 8% 7 11% 5 10% 5 12%
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Tabile 4.12 Behaviour in school this year: the responses of boys and girls

compared
Primary Secondary
Boys Girls Boys Givls
Total oo 628 100% | 635 100% 495 100% | 508 100%
Describe your behaviour in class and
around school this year
Always well behaved ... 57 90% | 123 194% | 52 1W05% | 99 195%
Usually weli behaved ................ 383 6L0% 423 664% | 317 64.1% | 340 669%
Sometimes badly behaved .......... 164 262% {76 120% | 114 230% | 63 123%
Often badly behaved ................. 20 31% | 11 17% 7 15% 6 12%
MHSSIRE ..o 4 6% 2 3% 5 0% 1 1%

How often have you had punishments
this year?

189 301% ;377 594% | 144 202% | 274 535%
347 552% | 226 356% | 283 S573% |22 397%
63 101% | 18 28% T8% | 22 43%
27 42% 8 13% 4.8% g 18%
1 4% 6 9% 5% 1 2%

w B8

Table 4.13 Truancy: the responses of boys and airls compared

Primary Secondary
Boys Girls Boys Girls
Total oo, 628 100% | 635 100% | 495 100% | 508 100%
How ofien have you played truant
this year?
One or two lessons, occasionally .| 13 25% 4 7% [ 23 46% | 11 21%
A whole day, occasionally .......... 31 50% 1 24 38% | 27 35% 1 15 25%
Several days atatime .......oo.... 2 4% 3 4% 7 13% - -
Weeksatatime ..o 5 &% 5 0% 2 4% 3 6%
1 have not played truant ............. 570 907% | 596 939% | 435 %78% | 476 93.8%
MISSINE oot 4 7% 3 5% 2 4% 3 5%
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Table 4.14 Bullying: the responses of boys and girls compared

Primary Secondary
Boys Girls Boys Girls
Total ..o 628 100% | 635 100% | 495 100% | 508 100%
Have you even been bullied in
school this year?
504% | 294 463% | 209 423% | 231 454%
349% | 31 364% | 227 459% | 220 433%
84% | 72 113% | 3% 712% | 41 81%
39% ¢ 35 53% 0 20 4% | 14 27%
A% 4 0% 2 5% 2 A%
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Table 4.15 School-related activities: the responses of boys and girls

compared
Primary Secondary
Boys Girls Boys Girls

Total (o 628 100% | 633 100% | 495  100% | 508 100%
Do you take part in any lunch hour or
afler school activities?
YES e 477 T60% | 450 TO8% | 329 664% | 298 387%
NO et 98 135% | 122 192% | 136 27.5% | 184 363%
There are no lanch bour or
after school activities ................ 31 R1% | 61 96% | 25 30% | 18 353%
IVHSSIIE oot 2 3% 2 4% 5 L1% T 15%
How imany hours per day do you

nommaily spend doing homework?
}am not usually given homework...1 274 437% | 264 416% | 18 36% 9 17%
I am given homework butI don't

O e, 26 42% | 15 24% | 14 28% 8 17%
Half hourorless......oc.ooeerinnns., 152 243% | 152 239% | 122 M6% | 19 156%
About 1 hour ..o e —— 107 17.1% | 98 155% | 1956 39.5% | 197 388%
About 1 and a half hours ............. 26 41% | 49 779% | 81 163% | 1153 226%
About 2hours ..., 18 28% 18 29% | 40 81% 50 99%
About 2 and a half hours ............ 7 11% | 10 15% 7 15% | 13 30%
3 BOUSS OF MO oo 20 3% | 11 1% | 6 13% | 13 26%
MISSIRG oo, 16 25% 18 28% 11 22% | 20 40%

Homework is important in helping

me fo dowell af school
Agreealot .o, 301 479% | 287 453% | 194 30.1% | 217 427%
Agree .., 227 362% {265 41.8% | 223 450% | 222 437%
Notsure ..ot 56 89% ¢ 58 92% | 19 38% | 25 30%
Disagree ..o, 29 47% | 19 30% | 44 B8% | 37 713%
Disagree alot ..o, 15 24% 4 6% | 16 33% 7 14%
MISSHIE oo, - - 1 2% - - -
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Table 4.16 Leisure activities: the responses of boys and girls compared

Primary Secondary
Boys Girls Boys Girls
Total v 628 100% | 635 100% 1495 100% | 508 100%
How often do you read on your own
for fun outside school 7
(Almost) every day ..o 215 342% | 361 569% | 140 282% | 240 473%
Once or twice aWeek ..o 193 308% | 164 258% | 139 32.2% | 156 30.7%
Once or twice amonth ................ 96 1533% | 38 61% | 101 204% | 53 104%
Never or hardly ever ........coennn. 116 185% | 68 10.7% | 90 181% | 54 106%
MESSIRE ..ot 8 12% 4 6% 5 10% 5 9%
How mary hours each day de you
waich television/videos?
Idon’t watch televisionfvideos ... | 13 25% | 12 18% 9 19% 8 15%
Upto THOUE oo, 117 187% | 133 209% | 83 168% | 82 162%
About 2hots e 165 262% | 167 263% | 120 242% | 133 262%
AbOUE 3 BOWS oo 131 208% | 147 232% | 101 204% | 118 232%
About 4 howrs .o 68 109% | 75 119% | 86 174% | 75 148%
AbOut 3 HOUrs .ooooovveer e 41 65% | 37 358% | 37 T4%, | 4 8.6%
6 hOWES OF OB .o s 88 1431% | 52 81% | 32 106% | 42 82%
MESSING . vovvvr e e 30 4% ¢ 12 19% T 14% 7 14%
How many hours each day do you
Play computer ganies?
Ldon't play computer games ....... 72 115% {197 310% | 69 140% | 183 364%
252 401% | 289 4367 | 207 418% | 226 445%
116 184% ¢ 83 131% | 89 179% : 57 113%
About 3hours ... 68 108% | 21 33% } 5 110% | 21 41%
About 4 hours 38 60% | 12 19% 1 23 4% 2 5%
About 5 hours 16 25% 8§ 12% | 10 20% 1 2%
6 hours O MOLC .....vevreeeee, 53 84% 8 12% 4§ 33 67% 9 18%
MISSINE .ot 15 23% | 17 26% 9 18% 6§ 12%
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Table 4.17 Parents’ opinions about the value of education: the responses of
boys and girls compared

Primary Secondary
Boys Girls Boys Girls
Total i 628 100% |635 10G% {495 100% | 508 100%
My parents think it is important for
me to do well at school
532 847% |529 834% 424 B57% 422 R30%
86 13.6% | 90 142% | 62 125% | 80 158%
3 4% 8§ 12% 4  E% 4 7%
3 5% 5 8% 2 4% - -
3 5% I 2% 4% | - -
1 2% 1 1% 1 2% 2 4%
My parents think school is a waste
of time
3 5% 6 1.0% 4 8% 3 6%
3 8% 1 2% 4 8% I 2%
26 42% | 14 21% 7T O15% 11 21%
74 118% | 4% 17% | 33 W07% | 32 103%
L1519 BLT% | 563 88.7% | 427 R6.2% 441 889%
- - I 2% | - - - -
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Table 4.18 Parental interest and support: the responses of boys and girls

compared
Primary Secondary
Boys Girls Boys Girls
Total o 628 1W0% | 635 0% | 495 100% | 508 100%
What do you think that your parents
wani you to do?
Gointo the sixth form of thisscheel . | NA NA | NA  NA 1177 358% | 198 391%
Go to another schoolor colfege ... | NA NA ' NA  NA | 132 266% | 166 32.7%
Get ajob as soon as possible ... NA NAINA NA | 54 109% | 20 40%
NOLSIE 1o NaA  NA |NA  NA 1123 249% | 109 21.5%
MESSING ©rovervrriverernniee s NA NA |NA NA 9 18% | 14 27%
My parenis are interested in how I do
at school
ALWEYS v 471 75.1% | 498 T784% 1393 T93% W% T8.6%
Nearly always 105 168% | 90 141% | 67 136% | 77 151%
Sometimes 39 63% | 37 58% | 28 S57% | 27 53%
Hendly ever 5 8% 7 L1% 3 6% 3 6%
NEVET .o v 6 9% 3 5% 1 2% | - -
MISSIE ..o i 2% 0 1% 2 4% 2 4%
My parents come to school parents’
evenings
ANVEYS oo e 413 658% | 443 69.7% | 297 60.0% | 332 633%
Nearly always ..o, 139 222% | 129 203% | 130 263% | 106 209%
52 82% | 4T T4% | 4 B9% | 45 89%
15% | 12 19% § 11 23% | 11 22%
11 18% 4 8% | 12 23% | 11 21%
8% | - - 1 2% 3 6%
My parents make it clear that 1 should
behave myself in school
Agree a ot oo, 340 541% 360 56.6% | 267 339% | 263 S51.8%
ABICE ooiiviiis e 239 381% 239 37.6% | 197 308% | 214 421%
NOLSEIE oo 2% 46% 19 30% | 17 33% | 15 29%
PHSAIEE ..o 14 23% ! 13 21% | 13 26% | 13 25%
Disagree a10t.....co.ovrvnrinnns I 2% 2 3% 1 2% 2 4%
Missing ..o 5 8% 2 3% - - I 2%
My parenis make sure 1 do my
homework
ATWAYS oo 423 673% (453 Ti3% 331 669% | 347 683%
Nearly always ........ococoneriinecnns 115 183% | 111 175% | 97 196% | 9 194%
Sometimes 52 83% [ 43 68% | 42 84% | 51 100%
Hardly ever 12 1.9% 9 14% | 13 25% 6 11%
NEVET oo, 20 32% | 12 18% | 12 24% 4 8%
MSSINE 1o e 6 9% 7 12% 1 2% 4%
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Table 4,19 Post-16 intentions: the responses of boys and giris compared

Primary Secondary
Boys Girls Boys Girls
Total v, 628 0% | 635 106% | 495 100% | 308 100%
Afler taking exams af the end of
Year 11 do you expect to:
go into the sixth form of this

school/your secondary schooi? ... | 160 255% | 176 277% | 143 290% | 160 315%
go to another school or college? . | 142 226% 1171 270% | 125 254% 167 328%
get a job as soon as possible? ... 118 188% | 60 94% | 87 176% | 32 63%
NOLSUIE oo 207 330% | 221 347% |134 270% | 141 278%
MISSIIE vcvvemirriin e 1 1% 7 11% 5 1Ll% 8 15%
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CHAPTER 5
PUPILS WHO DON’T LIKE SCHOOL

5.1 introduction

The purpose of the chapter is to compare the responses of the minority of pupils
who said they disliked school with those of the majority of pupils who liked
school. A small mamber of key questions in the pupil questionnaire have been
selected for these comparisons. These key questions were selected onthe basis
of the results of multilevel analyses described in our earlier study into pupils’
attitudes towards school (Keys and Fernandes, 1993) and of the previous
research reviewed by Keys and Fernandes (ap. ¢it.).

Eachpupil’sresponse to the statement *On the whole I tike being at school’ was
selected as the best measure of whether or not s/he liked school, Pupils who
‘agreed a lot or ‘agreed’ with this statement were deemed to like school and
those who ‘disagreed’ or ‘disagreed a lot” were deemed to dislike school; the
small number of pupils who had selected the *not sure’ option for this statement
were excluded from the comparisons.

Using these criteria, in the primary school sample the group who liked school
consisted of 1022 pupils and the group who disliked school consisted of 94
pupils. Inthe secondary school sample, the totals were 829 pupils and 97 pupils
respectively. The groups who were ‘not sure’ consisted of 140 primary and 8G
secondary school pupils; as noted above, these pupils were excluded from the
analyses. Itis important to note that the groups who disliked schooi in both
samples represented fewer than one in ten of all the pupils (eight per cent of the
primary school pupils and ten per cent of the secondary sample).

At each age group the pupils who disliked school were compared with those
who liked school in terms of their responses to the following statements or
questions:

‘1 am bored in lessons’

‘School is a waste of time for me’

“The work I do in school is a waste of time’
‘T1ike my teachers’

‘I work as hard as I can in school’
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1 get good marks for my work’

‘How would you describe your behaviour in class and around school this
year?’

‘Homework is important in helping me to do well at school’

‘My parents are interested in how 1 do at school’

‘My parents make sure I do my homework’.

5.2 Boredom

Previous research suggests that there is a relationship between dislike of school
and boredom with school work (Keys and Fernandes, 1993). This relationship
iswellillustrated in Figure 5.1, which shows that the pupils who disliked school
were far more likely than those who liked school to say they were bored in
lessons, Over a third of the pupils who disliked school said they were bored in
‘all’ or ‘most lessons’ compared with only five per cent of those who liked
school. On the other hand, over half of the pupils who liked school said that they
were ‘never’ or ‘hardly ever bored’ in lessons compared with 10 - 14 per cent
of the pupils who disliked scheol, The patterns of response were similar for top
primary and first-year secondary pupils.

Figure 5.1 Jam bored in lessons’: the responses compared of pupils who
fikea and dislike school

PRIMARY

Like school [
N = 1022 §

Disike schoo! |
N=94 R

SECONDARY

Like school
N =829 .

Disike school 3
N=97 §

10 20 30 40 50 60 70 B0 80 100
Percentage

Hardly any/

Al/most lessons
no lessons

Some lessons
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5.3 The value of school and school work

The analyses carried out in our previous study (Keys and Fernandes, op. cit.)
identified a strong association between disliking school and placing alow value
on school and school work. This is illustrated in Figures 5.2 and 5.3.

Figure 5.2 ‘The work | do in lessons is a waste of time’: the responses
compared of pupils who /ike and dislike school

PRIMARY

Like schoo!
N=1a18

Disike school
K = 84

SECONDARY

Like school
N = 821

Disike school
MN=987

Percentage

: Some lessons | no lessons

Figure 5.3 ‘School is a waste of time for me’: the responses compared of
pupils who like and disiike school

PRIMARY

Like school
N=1023

Disike school &
N =084

SECONDARY |

Like school
N=827

Disike school
=97

10 20 30 40 50 80 70 80 90 100
Percentage

Agree a lotagree Not sure Disagree a ot/

disagree
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About ninety per cent of the pupils who liked school indicated that in ‘hardly
any’ or ‘no lessons’ was ‘the work I do in lessons . . . a waste of time’, The
responses of the pupils who disliked school, on the other hand, are quite
different: only about half expressed this view and a fairly substantial minority
(17 per cent of top primary and 12 per cent of first-year secondary) indicated
that the work they didin ‘all’ or ‘mostlessons’ was a waste of time (Figure 5.2).

A similar picture is revealed by Figure 5.3: whereas almost all (95 and 96 per

- cent) of the pupils who liked school disagreed with the statement that ‘School
is awaste of time for me’, only about three-quarters of those who disliked school
expressed this view,

5.4 Like and dislike for teachers

Our earlier study (Keys and Fernandes, op. cit.} and the previous research
reviewed there demonstrated a link between liking for teachers and liking for
school. This is illustrated by Figure 5.4, which shows that, amongst primary
and secondary school pupils, those who disliked school were far less likely to
like their teachers than those who said they liked school. Nearly 80 per cent of
the primary schoo! children who liked school also liked their teacher, compared
with fewer than 40 per cent of those who disliked school. Comparable figures
for the secondary school pupils reveal a similar difference: 60 per cent of those
who liked school also liked their teachers, compared with fewer than 20 per cent
of those who disliked school.

Figure 5.4 1 like my teacher(s)’ : the responses compared of pupils who
fike and dislike school

PRIMARY
Like school [N A M(%\\%
b
Disike schaol e .
N=g4 S
SECONDARY
Like schoo! NMBERNSEES.
N=2827 § b
Disike school | T R :ﬁ\ :
o SRR
oo .
o I N R
10 60 70 80 80 160
Percentage
Always/ Never/

nearly always hardly ever
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5.5 Working hard and getting good marks

Our previous research (Keys and Fernandes, op. cit.) demonstrated that pupils
who liked school tended to perceive themselves as hard working and high
achieving. In addition, the previous rescarch we reviewed confirmed the link
between achievement and positive attitudes towards school. Theserelationships
ar¢ itlustrated in Figures 5.5 and 5.6.

Figure 5.5 shows that pupils who say they like school are also morelikely to say
that they work hard in ‘all” or ‘most lessons’. About 90 per cent of the primary
and secondary school pupils who liked school said that they worked hard in all/
most lessons compared with about 60 per cent of those who disliked school.

Figure 5.5 1 work as hard as | can in school : the responses compared of
pupils who fike and dislike school

PRIMARY
Like schoo! RS

Disike school NN
N=93

SECONDARY
Like school
N =829

Disike school S
N=967 |

10 20 a0 40 50 60 70 80 %0 100
Percentage

. Ali/most lessons Some lessons

i nolessons

This study found that pupils who liked school were more likely to say that they
were given good marks for their school work. Two-thirds of the secondary
school pupils who liked school said that they ‘always’ or ‘nearly always’
obtained good marks for their work, compared with one-third of those who
disliked school. Although the difference between the two groups within
primary school pupils was slightly smailer (57 per cent compared with 35 per
cent), it was still more than 20 percentage points.
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Figure 5.6 1 get good marks for my work’ : the responses compared of
pupils who fike and disiike school
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Always/
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5.6 Behaviour in school

Our previous study (Keys and Fernandes, op. cit.) found a link between good
behaviour and positive attitudes towards school. This is itlustrated in Figure
5.7, which shows that pupils who like school tend to perceive themselves as
better behaved than those who dislike school. Over 85 per centof the secondary
school pupils who liked school said that they were ‘always’ or ‘usually well-
behaved’ compared with justover halfof those who disliked school; comparable
figures for primary school pupils were 80 per cent and just over 60 per cent.

Figure 5.7  ‘Describe your behaviour in class and around school this year':
the responses compared of pupils who Jike and dislike school
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Disike school JaR
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5.7 Views on homework

The earlier study (Keys and Fernandes, op. cit.) found a positive correlation
between time spent on homework and positive attitudes towards school. In
addition, other studies (I.apointe er al., 1992, for example) have identified a
relationship between time spent on homework and achievement, Figure 5.8
shows that pupils who like school are more likely to believe in the importance
of homework than those who dislike school. Inboth age groups, nearty 90 per
cent of pupils who liked school agreed that homework was important in helping
them to do well at school, compared with just over two-thirds of those who
disliked school.

Figure 5.8  ‘Homeawork is important in helping me to well at school’: the
responses compared of pupils who like and dislike school
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5.8 Parental support

Our previous research (Keys and Fernandes, op. cit.) demonstrated a link
between pupils’ perceptions of parental support and their attitudes towards
school. These links are illustrated in Figures 5.9 and 5.10, which show the
pupils’ responses to statements concerned with parental support. The pattern
of response is similar for both statements: in both age groups about 90 per cent
of the pupils who liked school and about 80 per cent of those who disliked school
agreed that their parents were ‘always’ or ‘nearly always’ interested inhow they
did at school and always/nearly always made sure they did their homework.
However, the difference between the responses of pupils who liked and those
who disliked school to these statements concerned with parental support {(about
10 percentage points) was smaller than for the other statements illustrated in
this chapter, most of which showed differences in excess of 20 percentage
points, It may be that, although the majority of parents are interested and
supportive, some parents are more adept than others at fostering positive
attitudes towards school in their children. Halsey (1972), and Wedge and
Prosser (1973), for example, found evidence of high parenial interest and
aspirations for their children in disadvantaged areas which did not appear to be
translated into higher staying-on rates. It could also be that some schools may
be more adept athelping parents to intervene more positively in their children’s
education.

Figure 5.8  ‘My parents are interested in how [ de at school’: the responses
compared of pupiis who /ike and disifke school
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Figure 5.10 ‘My parenis make sure | do my homeworlk’: the responses
compared of pupils who fike and disiike schooi
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5.9 Summary

Figures 5.1 to 5.10 compared the responses of pupils who disliked
school with those who [iked school. The main conclusions are
summarised below,

Pupils who dislike school were more likely to;
¢ be bored in lessons
¢ think that the work they did in lessons was a waste of time

¢ think that school was a4 waste of time

4 dislike their teachers;

less likely to say that they:
# worked hard at school

€ obtained good marks for their work
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¢ behaved well in school

¢ believed homework was important;

and slightly less likely t0;

¢ believe their parents were interested in how they did at school

¢ say that their parents made sure they did their homework.

However, although pupils who /iked school were far more likely to
express positive responses to the other statements, it should be borne
inmind that some pupils who disliked school also responded positively.
For example, about half of these pupils did not agree that school was
a waste of time, over half said that they worked as hard as they could
at school, nearly 40 per cent of those in the primary school said that
they liked their teacher and over 80 per cent said that their parents were
interested in how they did at school,
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CHAPTER 6
OVERVIEW AND IMPLICATIONS

6.1 Introduction

The research described in the preceding chapters compared the attitudes
towards school and learning of about 2250 top primary and first-year
secondary school pupils in 79 randomly selected schools (38 primary and
41 secondary) in England and Wales. The survey took place during the
summer term 1994, Dataon pupils’ attitudes were collected by means of a setf-
completion questionnaire administered to the pupils in thelr classrooms,
usually by their own class or form teachers. Although most of the questions in
the questionnaire were pre-coded, a small number of questions invited pupils
to comment in their own words, Inorder {0 preserve confidentiality, each pupil
was given an envelope in which to seal his/her questionnaire,

The main purposes of the study were:

%  tothrow more light on the ways in which pupils’ attitudes towards school
and learning evolve as they become older

% (o test the hypothesis that pupils’ attitudes deteriorate sharply after the
transition from primary to secondary school

¢ 1o compare the attitudes towards school of girls and boys

¢ 1o highlight any common characteristics amongst the small group of
pupils who said they disliked school.

The main topics covered in the questionnaire for pupils were their:
¢  attitudes towards school and learning

¢  perceptions of teachers and teaching

$  self-reported behaviour in and out of school

é

perceptions of parental interest and suppot.
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6.2 Main findings

The findings of the research are summarised in detail at the end of each of the
foregoing chapters. The main highlights are given below.

¢  The majority of top primary and first-vear secondary school pupils
liked school and school work.

& The primary school pupils tended to hold slightly more positive
attitudes than the first-vear secondary pupils, but the study found no
evidence of a dramatic deterioration of pupils’ attitudes after transition
to secondary school.

& In both year groups a minority of pupils — about ten per cent —
expressed negative attitudes towards school and school work.

%  Pupils who disliked school tended 1o be more likely to: find school
work boring and consider it a waste of time; dislike their teachers;
behave badly in class. They also tended to be less likely to have a

positive academic self-image and perceived their parents as less
supportive.

¢  Girls tended to hold slightly more positive attitudes than boys.

6.3 Implications for schools

The fact that most pupils perceive their experiences at school, and with
teachers, in a favourable light, despite the large number of developments and
changes which have increased the pressure on teachers and pupils in recent
years, will be reassuring for all those concerned with education.

Secondary schools will take heart from our finding that the results of our study
do not support the popularly held view that pupils’ attitudes towards school
deteriorate sharply after transition to secondary school: the secondary school
pupils taking part in this study had been in their new schools for almost one full
academic vear at the time of the survey {summer 1994).

Although we found that the attitudes of the first-year secondary school pupils

were slightly less positive than those of the top primary pupils, the differences
were not large. It should also be remembered that there are two significant
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factors that may affect the responses of the secondary school pupils. Firstly,
being a year older, and thus slightly more mature in their outlook, they may be
less inclined to express extreme views (i.e. select the most or least favourable
options from a scale), but prefer to select a more cautiocus standpoint. Secondly,
the transfer from primary to secondary school introduces pupils to a different
type of school organisation, where they encounter perhaps more than ten
different teachers during the course of a week for different subjects, as
compared with the usual pattern of one class teacher in the primary school.
Clearly, when responding to statements and questions about their teachers,
most primary pupils would have one teacher in mind, whereas the secondary
pupils would have had several teachers in mind. Their actual response thus
represents a synthesis of their views concerning different teachers.

However, despite the fact that the majority of pupils clearly have positive views
concerning school, we must acknowledge that there is a small proportion of
pupils whose responses suggested that they were disaffected. Approximately
one in ten pupils indicated that, on the whole, they disliked being at school: this
was true even for the top primary pupils, who, as we have already seen, were
frequently more positive in their responses than the older first-year secondary
pupils. Inpractice, this means thatin atypical class of 25-35 pupils, two or three
could be expected to have negative attitudes towards school.

The results of our research may help schools to consider the needs of this smali
group of children. Interms of making school a positive experience for as many
pupiis as possible, the views expressed by the pupils surveyed in this study can
be used to suggest some strategies that schools may wish to consider; some of
these are described below.

£.3.1 In the classroom

Our study found that pupils who disliked school were more likely than those
who liked school to say that school work was boring and that school was a waste
of time. They were also less likely to say that they worked hard and obtained
good marks for their work. Other studies (for example, Robinson, 1990; and
Kinder ef al,, 1995) have also demonstrated links between boredom with
school, disaffection and poor achievement.

In their conclusions, Kinder ez al. (op. cit.) highlight the importance of offering
alternative curricular experiences to disaffected, and potentially disaffected,
pupils. Our findings on the types of lessons pupils liked best may be useful in
thisregard. More than nine out of ten pupils from each age group indicated that
they liked lessons where they could work with their friends. A similar
proportion reported liking lessons where they could make something. Also
popular were lessons where pupils had opportunities to talk about their ideas
(liked by roughly 80 per cent of both samples). Conversely, about one in three
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pupils from each sample indicated that they disliked working on their own.
Clearly, if teachers are able to take these preferences into account when
planning lessons, they will be enjoyed by more pupils.

The fact that approximately 30 per cent of top primary pupils and 20 per cent
of first-year secondary pupils indicated that for most, or all, lessons they
counted the minutes till breaktime/the end of the lesson may be an expression
of a lack of interest in the lessons, which may be alleviated to some extent by
teachers including in their lessons the types of activities pupils enjoy (as
described above). However, it is possible that the larger number of top primary
pupils who find lessons too long could be explained by the fact that itis common
practice for primary work to be approached using an integrated day, where
pupils may work for extended periods of time on one or more areas of the
curriculum. This is in contrast to the secondary schools’ approach of dividing
the school day into lesson periods of about 30 minutes, with some ‘double’
lessons of about one hour. Itis therefore likely that first-year secondary pupils
will change from one lesson to another more frequently than top primary pupils.
In view of the responses from the primary age pupils, it may be worth primary
schools adopting (atleastinthe top year) a more clear-cut timetable so as to give
pupils a clearer end to particular lessons, *

The fact that about three-quarters of pupils spend considerable periods of time
each day either watching television or videos, or playing computer games (77
per cent of top primary and 81 per cent of first-year secondary spent two hours
or more watching television and about 75 per cent of both groups spent some
time each day playing computer games), means that pupiis will be used to
viewing colourful material with, in some cases, special video effects. Itis not
clear whether or not pupils would welcome increased use of audio-visual aids
as part of lessons. However, it is undoubtedly true that pupils enjoy these
media, as evidenced by the substantial number spending significant periods of
time viewing them each day.

Our survey found that about half of the pupils in each age group indicated that
they had never talked to their class teachers about their work during the school
year, Fewer than one in ten of each sample reported that they had often had such
talks. Since this would seem to be an ideal opportunity for teachers to provide
feedback to their pupils and help to encourage and motivate their future efforts,
itisunfortunate that few pupils appeared to have this opportunity: it would scem
to be one area where schools could try to improve their practice.

6.3.2 Qutside the classrcom

Schools could also note that many of the positive comments made by pupils
were concerned with the general friendly atmosphere of the school and the
caring, supportive approach of the teachers. The smaller number of negative
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comments tended to focus on particular aspects of school life (such as dirty
toilets and no opportunity to take pop or bottled water to school as part of a
packed lunch) and the characteristics of a small number of teachers (such as
sarcasm and alleged sexism).

Our findings with regard to bullying may give cause for concern. The apparent
prevalence reported by both primary and secondary pupils has already been
noted. Whilst details of individual pupils’ interpretations of what comprises
bullying were not available in this study, the fact that about ten per cent of the
top primary and 13 per cent of the first-year secondary pupils chose to make
comments about bullying indicates that for some pupils it is a significant part
of their school life (although it should be noted in this context that some of the
comments were favourable ones, i.e. “There is no ullying in my school’),
However, it is likely that teachers could increase their efforts to monitor and
reduce the incidence of bullying within schools. Much useful information,
together with constructive suggestions, is included in Tattum and Herbert
(1990).

6.4 Further research

This study was cross-sectional, It compared the attitudes of two different
groups of pupils, one of which was a year older than the other. It suggested that
pupils’ attitudes towards school and learning become slightly less positive as
they mature. It is not possible to tell from a cross-sectional study whether
individual pupils who disliked school and school work whilst at primary school
also dislike their secondary schools. It could be that different children change
their opinions in different directions so that some of those who expressed
negative opinions about their primary schools in 1994 will express positive
opinions about their secondary schools in 1995 and vice versa. This question
is the focus of a subsequent longitudinal study in which we followed up the top
primary school pupils taking part in this study by asking them to complete the
questionnaire again after approximately one year in secondary school. We
hope to report the findings in 1996.
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APPENDIX 1
BACKGROUND INFORMATION ON THE

SCHOOLS AND PUPILS

Al School catchment and intake information
A total of 79 schools (38 primary and 41 secondary) took part in the study.

The sample of 38 primary schools included 20 schools with an age range of
5 - 11, six schools with anage range of 7- 11 and nine schools with some other
age range; three primary schools did not provide this information. Year 6 was
the top year in all the primary schools taking part in the study.,

The sample of 41 secondary schools consisted 0f 23 11-18 schools, 13 11 - 16
schools and two 11 - 14 schools; three secondary schools did not provide this
information,

The schools taking part in the stedy were asked to provide information on their
catchment area. Their responses are shown in Table Al.1.

Tabls A1.1  Type of catchment area: comparisons between the primary and
secohdary schools.

Primary Secondary

Total 38 100% 41  100%

Mainly country town and/or rural.................... 4 3% 20 48%
Mainly suburban ..o 9 24% 13 2%
Mainly urban/inner City oo 12 31% 4 10%
MisSing reSPOTSE ...ov et 3 8% 4 10%

Nearly 40 per cent of the primary schools described their catchment areas as
‘mainly country fown and/or rural, almost a quarter selected ‘mainty suburban’
and nearly a third opted for ‘mainly urban/inner city. Compared with the
primary school sample, the sample of secondary schools contained proportionally
more schools with ‘mainly country town and/or rural” catchment areas (nearly
half), slightly more schools with ‘mainly suburban’ catchment areas (nearly a
third) but proportionally fewer ‘urban/inner city’ schools (ten per cent), These
differences between the two samples of schools, although at face value quite
large, were not statistically significant at the five per cent level.
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The schools also provided information on the proportion of pupils receiving
free school meals. Details of the proportions of ethnic minority pupils and
pupils with reading ages more than two years behind chronological age were
also sought but, because of the high level of non-response to these questions,
these data are not included in Table A1.2,

Table A1.2  Percentage of pupils receiving free school meals: comparisons
between the primary and secondary schooi samples
Sample Mean s.d. N
Primary 21.8 239 32
Secondary i3.6 11.0 34

Missing information: 7 schools

The sizes of the primary and secondary schools taking part in the study are
shown in Tables A1.3 and A1 4.

Table A1.3  School size: primary schools
No. on roli No. of schools % of schools
100 01 1838 <., 7 18
107 -200 e, g 21
201 -300 e 7 18
301 - 400 o 7 18
401 - 500 ., 6 16
Missing information ..........oeeeeeeeneee., 3 g
Total ... 38 100

Table A1.4  School size: secondary schools

MNo. on roil No. of schools % of schools
SOOOLIEES oo e 2 5
SO =750 oot 8 20
TS1-1000 o 14 34
1007 - 1250 oo 8 20
1250 - 1800 woveeeeeeeeeceeeroeevr s 6 14
Missing information.............ocuviveee.. 3 7
Total oo s 41 100
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A1.2 Background information provided by the pupils

Pupils were asked to indicate whether they were male or female, and the number
of brothers and sisters they had. Their responses are shown in Table Al.4.

Table A1.5  Personal defails: the responses of top primary and first-year
secondary pupils .

Primary Secondary

Total ... ] 1265 100% 1009 100%
MaLE i 628 49.6% 495 49.1%
Female ..ot 635 50.2% 508 50.3%
MIESSIDE coovivii it e 2 0.2% 6 0.6%
Number of brothers and sisters
Five 0T MOLe oo 65 5.2% 49 4.8%
FOUT 11t 76 6.0% 41 41%
THICE o s 177 14.0% 124 12.3%
TWO e e e e 337 26.6% 259 25.6%
ONE (i 536 42.3% 437 43.4%
INORE 1t 68 S4% 92 91%
MISSHIE .o e 6 05% 7 07%

The proportions of boys and girls were equal for each age group. Similarly, the
percentages of pupils with different numbers of brothers and sisters were
broadly the same at each age group. Approximately four out of ten pupils in
each sample had one brother or sister (42 per cent of top primary and 43 per cent
of first-ycar sccondary) and about a quarter of pupils from each age group had
two brothers and/or sisters.,

Pupils were asked to indicate the approximate number of hooks {(excluding
magazines, newspapers and comics) in their home, This measure, which has
been extensively used in international comparisons of achievement, provides
an indication of the cultural background within pupils” homes. Pupils’
responses are shown in Table Al.6.
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Table A1.6  Number of books in the home: the responses of top primary and

first-year secondary pupils

Primary Secondary

Total ........ 1265 100% | 1009 100%
0-10 11, 57 45% 42 42%
11225 ot 156 12.3% 103 10.2%
26-100 e 341 269% 275 272%
TO1-250 e 300 23.7% 232 23.0%
251-500 1, 194 15.3% 186 18.8%
More than 500 ..o 206 16.3% 154 153%
MISSINE ..ot 11 09% 14 14%

The information provided by pupils suggested that there were no differences in
the cultural background for two age groups. Roughly half of each sample had
a total of 26-250 books in their home, with the remaining pupils at each group

having either more or fewer books.
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APPENDIX 2

ADMINISTRATION AND RESPONSE

RATES

It was intended to achieve samples of about 1250 top primary (Year 6} and
1000 first-year secondary (Year 7) pupils. A totat of 85 schools was selected
for the top primary sample and 80 schools for the first-year secondary
sample; this represented approximately twice the number of schools required
to achieve the totals of 1250 and 1000 pupils from Year ¢ and Year 7
respectively. Previous experience had shown that roughiy a 50 per cent
response rate could be expected, hence twice the number of schools

required were originally contacted.

Timetable

Schools invited to participate
Questionnaires dispaiched to schools
First reminder (written)

Second reminder (telephoned)

9th May 1994
6ih lune 1994
13th July 1994
18th July 1994

Table A2.1 Response from schools

Primary | Secondary
Schools drawn in sample and invited to participate ......... 85 80
Agreed 10 ParticiPae .....ooovvree e 47 50
REFUSE oo i erirnassesre et en s s sresssnnns 3 10
O TEPLY it rsne e e s b re e e st et rsasbe e 35 20
Sent questONIAITES™ ....cooivviiiieiiceece e ee s 41 44
Returned completed questionnaires ........vvevviveiiiesiniens 38 41
Response rate from schools initially contacted ................ 55% 63%
Response rate from schools sent questionnaires .............. 93% 93%

*  Sixschools from each sample agreed to fake part, but were not sent questionnaires as they had

all already been allocated to other schools.
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'The reasons given by schools for refusal to take part are listed below:

Primary | Secondary
Unable to BelP .o 1 5
No time/pressure of Work ..o 2 4
Too many requests for SUIVEYS ... i siiereeieens - 1
Total ..o e 3 10
Table A2.2  Number of questionnaires dispatched and returned
Pupii questicnnaire Primary Secondary
Questionnaires dispatched ..., 1494 1183
Completed questionnaires received ..o, 1264 1009
School questionnaire
Questionnaires dispatched ..o, 41 44
Completed questionnaires received ... 36 39

Completed pupil and school background questionnaires were not received from
three schools from each sample for reasons including: lost in post, staff
circumstances prevented administration, original questionnaires not received

by school.
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ATTITUDES TO SCHOOL

The study described in this report was initiated as a result of an earlier project which had
looked at the attitudes to school of pupils in the first and third years of secondary
education. A major finding then was that by the end of their first year of secondary
education, a minority of Year 7 pupils already held negative attitudes towards school.
This raised an important question: had these pupils’ negative attitudes developed during
their primary school years, or only after they had transferred to secondary school?

This question is investigated by comparing the attitudes towards school of pupils in their
final year at primary school (Year 6) with pupils in their first year at secondary school
(Year 7) and focuses on:

® attitudes towards school and learning

® teachers, teaching and discipline

® pupils’ behaviour in school

® parents’ attitudes towards education

® pupils’ post-16 intentions.

Nine out of ten pupils expressed positive views about their schools and teachers.
However, the study identified a minority of pupils who held negative attitudes towards

school, not only amongst those in the first year of secondary schools but also amongst
those still in primary school.

The report also highlights some interesting differences between the attitudes towards
school of girls and boys and compares the profiles of pupils who disliked school with
those of pupils who liked school.

The report concludes by considering the implications of these findings for schools.
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